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Message
DYMM Raja Zarith Sofiah Binti Almarhum
Sultan Idris Shah Al Mutawakkil Alallahi Shah,
Pemaisuri Johor, DK, SPMJ, SPCM
The Royal Patron of MELTA
Bismillahir rahmanir rahim,

DYMM Raja Zarith Sofiah Binti
Almarhum Sultan Idris Shah
Al Mutawakkil Alallahi Shah,
Pemaisuri Johor

I am delighted to once again write a message as the Royal Patron of the
Malaysian English language Teaching Association (MELTA). I have been
associated with MELTA for the last seven years and have found their
endeavours and programmes vital to the development and advancement
of the English language in Malaysia. This organization is the epitome of
what Malaysian educators can do in relation to self-directed autonomous
professional development, but more importantly reflects what Malaysian
educators can do voluntarily and independently to support, complement and
supplement the endevours of the Ministry of Education and the government
of Malaysia to improve English language standards in Malaysia. MELTA is
truly a professional organization made up Malaysians who wish to shape the
destiny of Malaysians and Malaysia.
This conference takes up as a theme and an agenda, a matter that is critical
and contemporary-Aligning National Outcomes to Global Standards. This is
also the agenda set out by the Malaysian Education Blueprint 2013-2025 and
Malaysian Higher Education Blueprint 2015-2025. You would agree with
me that the choice of this theme is both relevant and timely given that the
Malaysian Education Blueprint Wave 1 timeline is about to come to an end
at the close of 2015.
The premise placed before us at this conference is that the alignment of
national outcomes to global standards will not happen without the will
to self-evaluate and honestly identify limitations in the system but more
critically, to have the courage to make systemic and systematic changes. The
goals and the mechanisms must be transparent and tangible so that these
will have the support and buy-in from all sectors of, not just the Ministry
of Education (MOE), but the Malaysian society as a whole. To make this
change possible, there needs to be an explicit operational procedure that is
realistic and tenable. Cosmetic and stopgap measures have never had and
will never have a long-term and sustainable effect and impact. Change must
be driven by Malaysians for Malaysians and the development of a Malaysian
model with indigenous capacities to manage and lead changes must be of
the utmost priority.
It is my greatest hope that English language educationists and scholars
continue to research the landscape and innovate policies and practices that
will bring progress to English language education in Malaysia. I also express
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great appreciation to all individuals and organizations that have come
forward to support MELTA in its continuous efforts to improve English
language capacities among Malaysians.
I take this opportunity to commend everyone who has shown the
determination to support the progress of English language education
in Malaysia. I thank the Ministry of Education for its support of MELTA
and for recognizing MELTA as a significant agent in national education
development.

DYMM Raja Zarith Sofiah Binti Almarhum Sultan Idris Shah
Al Mutawakkil Alallahi Shah, Permaisuri Johor
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Message
Y. Bhg. Tan Sri Dato’ Hj Muhyiddin Bin
Haji Mohd. Yassin
Minister of Education, Malaysia

Y. Bhg. Tan Sri Dato’ Hj
Muhyiddin bin Haji Mohd.
Yassin

The 24th MELTA International Conference held in Kuala Lumpur from
1 to 3 June 2015 is another testimony of the unwavering commitment of
Malaysian English Language teachers, educationists and policymakers to
enhancing English Language Teaching and Learning in Malaysia and in
countries beyond its boundaries.
The theme of the conference this year, “Innovative Solutions to New
Challenges in English Language Education: Aligning National Outcomes to
Global Standards” is a timely reminder for all ELT practitioners and policy
makers of the importance of acquiring the English Language so that its users
can communicate effectively and appropriately in a borderless world.
While each country has its aims and objectives with regard to language
proficiency and competency, one needs to answer to the primary enquiry
whether these aims and objectives are sufficient and relevant for effective
global communication and interaction. In this regard, one needs to determine
what global standards are agreed upon and accepted as the benchmark for
excellent language proficiency and competency.
In light of the above, I believe that the conference organized by MELTA this
year is a perfect platform for academic discussion, debate and deliberation
by ELT practitioners from Malaysia and countries beyond its geographic
boundaries.
I would like to congratulate and thank all the organizing committee members
for devoting their precious time to ensure that this conference runs smoothly
and efficiently. I would like to thank and welcome all participants of this
conference, whom I know have come from far and near, not just to engage in
academic discourse, but also to network with one another.
I would also like to convey my warmest welcome to all our foreign
participants, and I wish you a safe and fruitful stay in Malaysia.
Thank you.

Y. Bhg. Tan Sri Dato’ Haji Muhyiddin Bin Haji Mohd Yassin
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Message
Y. Bhg. Tan Sri Datuk Dr. Madinah Binti Mohamad
Secretary-General, Ministry of Education, Malaysia

Y. Bhg. Tan Sri Datuk Dr.
Madinah Binti Mohamad

The importance of English in an increasingly globalized world cannot be
overstated. In an era where everything and everyone is interconnected,
a working knowledge of the English language is necessary for accessing
information, exploring the world, exploiting opportunities in international
economies, excelling in knowledge domains and markets and functioning
effectively in these markets. English is also the lingua franca of the
Internet and the means by which children and youths from all over the
world communicate ideas, values and visions of a future in which they
will be leaders.
English language education in Malaysia has always generated a lot of
discussion and has always received attention from those who are concerned
about developing and possessing good English language skills in listening,
speaking, reading or writing. We continue to be aware of the need to improve
learners’ mastery of the language as we strive for the development of
human capital in today’s borderless and interdependent world. This is not
surprising as teachers and learners are the country’s assets and therefore,
our efforts to improve the teaching and learning of English has become an
integral part of the Ministry’s commitment in upgrading the quality of our
educational systems, preschool through graduate and professional schools.
The 24th MELTA International Conference themed “Innovative Solutions
to New Challenges in English Language Education: Aligning National
Outcomes to Global Standards” creates a timely and much-needed
opportunity for us to look critically at English Language Education (ELE)
policy, practice and performance in relation to global learning, as well as
the alignment or lack of it among them. I hope that the ELE community
of teachers, administrators, academics, researchers, publishers and other
interested parties, both from Malaysia and from abroad, will use this platform
to raise issues, initiate thinking and propose solutions that can contribute
to the improvement of English Language teaching and learning.
I commend and congratulate MELTA for its tireless efforts in raising
awareness about current needs and issues, and for providing a space for the
sharing of views to benefit English Language policy makers, practitioners,
learners and supporters alike. My best wishes for a successful conference!
Thank you.

Y. Bhg Tan Sri Datuk Dr. Madinah Binti Mohamad
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Message
Professor Dr. Ganakumaran Subramaniam
President of MELTA

Professor Dr. Ganakumaran
Subramaniam

MELTA’s struggle has always been to support the nation in meeting the need
to advance English language education by bridging the gap between what is
done in classrooms and what is expected in the real world. MELTA believes
that in order to meet real-life demands, not just in the national context but
also to achieve efficient global communication skills in the English language,
education systems need to develop strategic and innovative solutions to
address the new demands for greater English language competence.
In Malaysia, the Education Blueprint 2013 -2025 highlights national
concern over the dwindling standard of English language competence and
performance of Malaysians across all levels. At the heart of the anxiety is
the fact is that in spite of eleven years of formal English language education,
a vast majority of Malaysian students leave school without being able to
speak or write in English with an acceptable degree of fluency. The matter
reaches a critical state when Malaysian students, after five to six years of
pre-university and undergraduate studies attain only band 2 or 3 in the
Malaysian University English Test (MUET) which is perhaps equivalent to
CEFR band A2 or B1. Alarmingly, these students are from the top 20 - 25 per
cent of high achievers from the Malaysian education system.
Commendably, the Blueprint outlines very high aspirations for English
language development across the various levels of education. In short, the
target is clearly to align national outcomes to global standards. MELTA’s
position is that we need to accept that literacy development relies not only
on the setting up of national policies and blueprints but also on the actual
translation and implementation of these in classrooms and lecture halls. Just
as our policies and blueprints are world class so must our commitment to
systemic structural change be across all levels.
MELTA is steadfast in its belief that a nation and its education system can
only have long-term and ever-progressive sustainable outcomes when it
develops internal resilience and professional capacities. Therefore, it is vital
for Malaysia to develop and support Malaysian education thinkers and
innovators who can not only conceptualise policies and programmes to
address national needs but also have the capacity to implement and monitor
the effective delivery of these programmes. There needs to be a shift not
only in education paradigms and methodologies, but also in ideologies
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that shape language policy. There needs to be the commitment and courage
to address both nationalistic and political concerns about the role of the
English language in making Malaysia a far more relevant global player than
it currently is.
Otherwise, we risk forsaking the future of our children who struggle to
acquire the English language in a context riddled with uncertainty, poor
teaching and archaic resources and methodologies. To arrest this situation,
we, English language educationists, must strive to come up with innovative
and contextually sensitive approaches that not only meet these challenges but
also possess the capacity to make learners global in mindset and competence.

Professor Dr. Ganakumaran Subramaniam
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The Royal Patron of MELTA
DYMM Raja Zarith Sofiah Binti Almarhum
Sultan Idris Shah Al Mutawakkil Alallahi Shah,
Permaisuri Johor, DK, SPMJ, SPCM
MELTA is deeply honoured and privileged to be graced by the royal patronage
of Duli Yang Maha Mulia Raja Zarith Sofiah binti Almarhum Sultan Idris
Shah. Tuanku accepted MELTA’s invitation to become Royal Patron of the
Association on the 15th of February 2008.
DYMM Raja Zarith Sofiah Binti Almarhum Sultan Idris Shah is descended
from rulers of the Melaka Sultanate. She studied at Cheltenham Ladies’
College and was accepted to read Chinese Studies (a 4-year undergraduate
programme) at Somerville College, University of Oxford.
DYMM Raja Zarith Sofiah received her Bachelor of Arts Honours degree
from the University of Oxford in 1983. DYMM Raja Zarith Sofiah is
Pro-Chancellor at Universiti Teknologi Malaysia and is involved with many
charitable organisations and NGOs. She is the President of Persatuan Pandu
Puteri Johor (the Girl Guides of Johor) and Royal Patron of the Spastics
School of Johor Bahru and the Rotary Club of Tebrau Foundation.
Tuanku is also Chairman, Malaysian Red Crescent (MRC) National
Community and helps with fund-raising and awareness programmes
run by the Malaysian Red Crescent. DYMM Raja Zarith Sofia has keen
interest in writing and publishing editorials in Malaysian newspapers.
In November 2005, she delivered a keynote paper titled “Shared Reality:
The Media and Us” at SoLLs.INTEC.05, an international conference
organised by UKM. The paper subsequently became the prologue to the
six volumes of books published by Pearson-Longman Malaysia (2007).
In January 2008, she delivered a public lecture in UKM entitled “Going
Global: The Use of the English Language in 21st Century Malaysia,” in her
capacity as a Royal Fellow at UKM. Tuanku was conferred an Honorary
Doctorate of Philosophy in Education by Universiti Tun Hussein Onn
Malaysia on 23 August 2008. The bestowment of the university’s highest
award is fitting testimony for Tuanku who has worked selflessly in support
of public welfare and educational programmes in Malaysia.
Tuanku has a strong passion for the development of education and she
has continuously promoted this through her column in the local media,
her public lectures and her active roles in nongovernmental voluntary organizations. She stands
out for her intelligence, eloquence and courage
in speaking up for social justice and the plight of
the underprivileged and voiceless citizen. She is a
royalty with a heart for her people.
MELTA is proud that it is the first and only
educational organization to have DYMM Raja
Zarith Sofiah Binti Almarhum Sultan Idris Shah
Al Mutawakkil Alallahi Shah, Permaisuri Johor as
its patron.

DYMM Rja Zarith Sofiah Binti
Almarhum Sultan Idris Shah
Al Mutawakkil Alallahi Shah,
Permaisuri Johor, DK, SPMJ,
SPCM

12 ❚ MELTA Annual 2015

About the Malaysian English
Language Teaching Association
(MELTA)
The Malaysian English Language Teaching Association (MELTA) is a
voluntary, not-for-profit professional organization which was officially
formed in 1982. MELTA’s stated constitutional aim is to promote English
language teaching.
MELTA is deeply committed to representing all Malaysian English language
educators, contributing towards their continuous professional development
in line with national goals and aspirations. MELTA is run completely by
Malaysian volunteers professionally involved in the teaching of English
language and education in the English language. MELTA grew out of two
earlier organizations–The English Language Teaching Association and The
Selangor English Language Teaching Association and its combined history
can be traced to the year 1958. Since then, MELTA has gone through many
changes, accommodating itself to the needs of the nation’s English language
stakeholders.
In August 2000, MELTA went nationwide when its first chapter was launched
in Seremban, Negeri Sembilan. Since then MELTA has launched chapters
in Kota Baru, Ipoh, Melaka, Kuala Terengganu, Kuantan, Temerloh, Johor
Bahru, Batu Pahat, Kota Kinabalu, Tawau, Sandakan, Seberang Jaya, Miri,
Kuching, Kuala Lumpur and Kulim.
MELTA Chapters allow for the building of communities of education
practitioners, developing collegial support and self-enrichment programmes.
Cross-chapter activities further advance professional collaboration at the
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nation-wide level, empowering teachers, students and users of the English
language. In 2008 MELTA made significant changes to its profile and the
structure of the committee to widen its scope and reflect a national professional
organisation. The MELTA committee now consists of an Executive council
and a bureau of directors. MELTA has also further enhanced collaboration
with governmental organizations, NGOs, corporate organizations and
international associates MELTA has some 1000 members from all over
Malaysia, most of whom are practising teachers of English in the Malaysian
education system.
Other members are involved in English language education in some way
and membership therefore ranges from pre-school teachers to university
academics as well as parents who have an active interest in their children’s
English language development.
With the annual subscription, life membership or institutional membership,
members receive a copy of The English Teacher, an annual refereed journal
published by MELTA, as well as three newsletters a year and invitations to
participate at a reduced rate in regular seminars and workshops organized
by MELTA.
MELTA keeps members updated via its website which contains information
and current news on MELTA activities and offers an online platform for
Special Interest Groups related to English Language Teaching. In addition,
MELTA has an online journal, The Malaysian Journal of ELT Research, aimed at
advancing knowledge of and developing expertise in critical and scientific
inquiry in English language teaching and learning. The Malaysian Journal
of ELT Research, The English Teacher and the MELTA newsletters are also
uploaded regularly. Other MELTA publications are featured on the website
as well.
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MELTA has been organizing conferences since 1991. For the first ten years,
biennial international conferences were organized. From the year 2000,
annual conferences became the norm. Since 2001, MELTA has organized
‘travelling’ conferences: these are held in at least three venues, one either in
Sabah or Sarawak. MELTA conferences help bring teachers together to share
experiences and acquaint them with current thinking in ESL/EFL, introduce
the Malaysian ELT community to ESL/EFL professionals from outside
Malaysia and introduce Malaysia to those from abroad.
In order to encourage and promote professionalism among Malaysian
English language teachers and in recognition of those who have contributed
greatly to MELTA and to English language education in Malaysia in general,
MELTA has instituted various awards that are presented to outstanding
personalities from time to time. Among the awards are:
• The Hyacinth Gaudart Award best teacher award presented to Malaysian
teachers who have performed above and beyond the call of duty in
trying and challenging situations. This Award is supported by Pearson
Education Malaysia.
• The Basil Wijasuriya Award for the best presentation by a teacher at the
annual MELTA conferences. This Award is supported by elc International
Schools Malaysia.
• The Lifetime Contribution Award. MELTA stands today on the
foundation that was, from the very first day of its inception, firmly and
solidly built by a number of outstanding individuals. What is even more
remarkable is the continuing support that such individuals extend to
organization up to this very day. The MELTA Lifetime Contribution
Award is presented to pay tribute to the tenacity of spirit of such
individuals with the hope that they become benchmarks for all who
support and serve national voluntary organizations such as MELTA.
• The MELTA Special Award. This is an award meant to recognize and
thank individuals and organizations that have contributed greatly to the
growth and development of MELTA as well as played a prominent role in
the field of English language education in Malaysia.
• The MELTA Commendation Award. While the management of MELTA
conferences is generally undertaken by the main MELTA committee
Ms Leanne Goh, Acting Group
Chief Editor of The Star receiving
the MELTA Special Award 2014
from Y.A.M. Raja Puan Mahkota
Perak, Raja Dato Seri Nazhatul
Shima Binti Sultan Idris Shah
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members, there have always been special individuals who have
outstandingly supported us in the task of coordination and organization
of the conferences. In recognition of their goodwill, MELTA often presents
these individuals with a special Commendation Award.
• The MELTA Outstanding School ELT Project Award. This is an award
presented to schools in the State where the annual MELTA conference
is held. It is presented to schools that have organized and implemented
creative and interesting English language projects on a school-wide scale.
This Award is supported by ERICAN Education Malaysia.
• MELTA has also devised and runs a competition for schools, most often
in concurrence with the annual MELTA conferences. Titled the ‘MELTA
Way With Words Competition’ the competition challenges students to
improve their spelling, increase their vocabulary, learn concepts and

develop correct English usage. Above all, the ‘MELTA Way With Words’
competition aims to instil interest in learning English among students.
These aims take shape in a language competition that promises challenges
to participants, not only in applying language skills but also thinking
skills, in a fun way. The ‘MELTA Way With Words Competition’ is open
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to ALL schools and comprises two categories: Upper Primary (10-12
years old) and Lower Secondary (13-15 years old). This competition is
supported by Expomal Malaysia Sdn. Bhd.
In fulfilment of its corporate social responsibility, MELTA
organizes various social responsibility projects under its
‘MELT-A-HEART’ banner. Among its various activities,
it collects new or pre-loved English language books from
generous publishers and individuals for distribution
to less-advantaged schools in remote rural areas of the
country.
MELTA also organizes annual National special projects
such as the MELTA Graduate Research Colloquium
in April and the MELTA National Literacies Day in
November. The MELTA Creative Teacher Showcase,
supported by Erican Education Malaysia, is organized in conjunction with
the MELTA annual conference.
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Mission and Vision
Mission
• To promote English language teaching at all levels
• To bring English language teachers together,allowing them to share
experiences and research
• To acquaint teachers with current thinking in ESL/EFL teaching
• To introduce the Malaysian ELT community to ESL/EFL professionals
from outside Malaysia and introduce Malaysia to those from abroad
Vision
• To make MELTA the foremost English language professional body in
Malaysia
• To make MELTA one of the foremost ELT organizations in the world
• To ensure that all English language teachers in Malaysia are directly or
indirectly affiliated to MELTA
• To be recognized as one authority for continuous professional development
of English language teachers
• To pool together all expertise and resources for ELT in Malaysia, and
make them available for teachers all over the country
• To liaise with major ELT organizations in the ESL/EFL world
• To help the Government to promote English language usage among
Malaysian.
Our Logo

MELTA is the acronym for the Malaysian English Language Teaching
Association.
The Stylized ‘M’ is a symbolic representation of the ‘M’ in MELTA. It is
stylized to demonstrate that MELTA is a flexible and dynamic organisation.
The ‘M’ breaks the boundaries of the rectangular blue box to show that
MELTA and Malaysian teachers need to work both within and outside the
box to achieve greater success. It also suggests that there should be no limits
to education and learning.
The Rectangular Box represents the conventional world of education and
language use.
Royal blue is the MELTA colour and has been used in its logo since the
establishment of the organization. It represents resilience, depth and stability
in education and learning.
The colour white represents the notion of tabula rasa in education. It reflects
the purity of the learner and the act of learning.
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MELTA Organizing Committee
24th MELTA International Conference

Advisor
Chair
Vice Chairs
		
Secretary
Treasurer

Basil Wijasuriya
Ganakumaran Subramaniam
Aslam Khan Samahs Khan
Teh Chee Seng
Raja Mazuin Raja Abd Aziz
Nooreen Nordin

SECRETARIAT

WAY WITH WORDS

Ramesh Nair
Cheah Swi Ee
Szarmilaa Dewie Krishnan
Shriniven Ganakumaran
Elizabeth Thor
Nur Hanani Ismail
Richard J.K. Michael

Cheah Swi Ee
Teo Soon Tin

CONFERENCE PROCEEDINGS

CONFERENCE LOGISTICS

Subarna Sivapalan
Mohammad Kamarul Kabilan

Ali Ahmad Seman
Zaleha Abdul Hamid
Fiona Sada

MELT-A-HEART
Lim Chui Hoon
Shafinaz Abdullah
CONFERENCE PRESENTATION
SELECTION AND PROGRAMMING
Cynthia Y. Doss
Souba Rethinasamy
Joseph Ramanair
Chuah Kee Man
SPECIAL EVENTS AND PROTOCOLS
Aslam Khan Samahs Khan
Azizah Yaakob
Malliga Perumal
Azlina Ahmad Kamal
Teo Soon Tin
FINANCE
Ganakumaran Subramaniam
Nooreen Noordin
ELT AWARDS
Basil Wijasuriya
Cynthia Yolanda Doss

ELT ASSOCIATES AND KEY SPEAKERS
LIAISON
Teh Chee Seng
Constance Yuen Sook Teng

SESSIONS MANAGEMENT AND
TECHNOLOGIES
Mohammad Kamarul Kabilan
Souba Rethinasamy
EXHIBITION AND ADVERTISEMENTS
Santhanasamy Amaladass
Sathiadeva Sathiavan
PUBLIC RELATIONS AND PUBLICITY
Raja Mazuin Raja Abdul Aziz
Tam Lye Suan
CTS and CSTS
R. Sivabala Naidu
Puvaneswaran Karupiah
Anna Benice Xavier
S. Thurairaja
MULTIMEDIA AND WEBSITE
Mohd Shukri Nordin
Felicia Wong Tze Nee
MELTA ANNUAL
Tam Lye Suan
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MELTA Management Committee
2014-2016
President
Prof. Dr. Ganakumaran Subramaniam
Vice President
Mr Aslam Khan Samahs Khan

Vice President
Assoc. Prof. Dr. Teh Chee Seng

Secretary
Treasurer
Datin Dr. Raja Mazuin binti Raja Abdul Aziz
Dr. Nooreen Noordin
			
Assistant Secretary
Ms Szarmilaa Dewie Krishnan

Director of Chapters
Assoc. Prof. Dr. Muhammad Kamarul Kabilan

Director of Journals
Assoc. Prof. Dr. Ramesh Nair

Director of Research and Development
Assoc. Prof. Dr. Cynthia Yolanda Doss

Assistant Treasurer
Dr. Ali Ahmad bin Nordin

Director of Special Interest Groups
Dr. R. Sivabala Naidu

Director of Publications
Ms Tam Lye Suan

Director of Technologies
Mr Mohd. Shukri Nordin

		
Director of Training
Dr. Subarna Sivapalan

Director of Special Projects
Dr. Cheah Swi Ee
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MELTA Bureaus
Research And Development
The Research and Development Bureau at MELTA aims to initiate and
conduct research that has relevance to current ELT concerns in Malaysia
and create a greater awareness of issues in ELT theory and practice among
MELTA members and the public.
Special Interest Groups
The overall aim of the MELTA Special Interest Groups is to provide a platform
for engagement of and access to viewpoints and ideas from Malaysia and
around the world through an easily accessible online forum approach.
Discussions in the Online forum are moderated by SIG Coordinators
well versed in specific areas of English Language Education. Apart from
moderation and administration tasks, SIG Coordinators are also responsible
for encouraging the organization of SIG Seminars amongst popular forum
discussion groups.
Special Projects
The Special Projects Bureau aims to organize theme-based national level
special projects and supports the Malaysian government in implementing and
evaluating policies connected to English language education. These include
rural community projects, National Colloquiums and National Competitions.
The bureau also organizes and runs MELTA’s social responsibility projects
which are subsumed under MELTA’s ‘MELT-A-HEART’ endeavours.
Publications
The Publications Bureau aims to disseminate recent work and research
by Malaysian and international experts, ensure continued publication of
MELTA’s quarterly newsletter and organizes the publication of new titles in
the Sasbadi – MELTA ELT series.
Journals
The Journals Bureau administers the publication of MELTA’s two journals,
The English Teacher (ISSN 0128-7729) – a refereed journal is published three
times a year since 2013 and The Malaysian Journal of ELT Research (ISSN:
1511-8002) – a refereed online journal is published twice a year. The first issue
appears not later than April and the second by August each year.
Chapters
The MELTA Chapters Bureau administers activities in different parts of the
country so that MELTA members can meet and carry out activities according
to their own local needs, thus ensuring the dissemination of current and
state-of-the-art knowledge and expertise.
Technologies
The Technologies Bureau aims to promote ELT at all levels, to provide the
latest online information and news regarding ELT in Malaysia and to provide
reference relating to technology matters in the ELT world.
Training
The Training Bureau administers a range of top quality training programmes
to Malaysian educators, learners and the corporate sector. Custom-based
programmes are also designed to meet the various needs of clients. The
committee also collaboratively conducts training with other professional
bodies.
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MELTA Chapters
Introduction
Chapters can be viewed most significantly as ‘branches’ of MELTA, and are
initiated to act as outreach centres so that MELTA members can meet and
carry out activities according to their own local needs.
All MELTA Chapters come under the MELTA Chapters Bureau that is
headed by the Director of Chapters. Each MELTA Chapter is administered
by a Chapter Committee, which comprises:
•
•
•
•

A Chapter Chairperson,
A secretary,
A treasurer and,
Two (2) committee members.

The MELTA Committee appoints MELTA Chapter Chairpersons on the
recommendation of the Director of Chapters, after elections at the MELTA
Chapter level.
As a MELTA member you can contact the MELTA office and suggest activities
that you would like MELTA to organise in your chapters. If you wish to start
a MELTA Chapter in your area or wish to volunteer in any of the existing
MELTA Chapters, do contact the Chapters Director by emailing the MELTA
Office: melta@tm.net.my
Activities
MELTA Chapters normally organise seminars, workshops and forums
seminars and workshops on teaching methods and approaches, selfenrichment and the latest technology ware. These events are organised with
the following objectives in mind:
• To advance professional collaboration at nation-wide levels.
• To empower teachers, students and users of the English language.
• To develop collegial support amongst Malaysian ELT practitioners,
learners and language enthusiasts.
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MELTA Associates
MELTA maintains a close relationship with ELT organizations in the region,
knowing that such relationships will foster greater networking opportunities.
To formalise this relationship, a Memorandum of Understanding (MOU) is
signed with these organizations.
The first MOU was signed with PALT (The Philippines Association of
Language Teachers), and in 2007.
In June 2009, MOUs were exchanged with SLELTA (Sri Lanka English
Language Teachers Association) and KATE (Korea Association of Teachers
of English).
In 2011, an MOU was signed with the Bangladesh English Language Teaching
Association (BELTA)
By January 2012, MELTA has signed MOU with seven ELT associations (The
Philippines Association of Language Teachers, Thai TESOL, LIA-Indonesia,
TEFLIN-Indonesia, Bangladesh English Language Teaching Association,
Korean Association of Teachers of English, and Sri Lanka English Language
Teachers Association).
In the May 2012 MELTA Annual Conference held in Kuala Lumpur, JALT
(Japan Association of Language Teachers) signed and exchanged an MOU
with MELTA, making the total number of MOU associates to eight.
By August 2014, MELTA would have signed and exchanged MOUs
with twelve associations, the latest additions being HAAL (Hong Kong
Association of Applied Linguistics) and BELTA (Brunei English Language
Teachers Association) who exchanged the MOU with MELTA in the 2013
MELTA Annual Conference in Johor Bharu. This August, at the Asia TEFL
conference, an MOU will be exchanged with ETA-ROC (English Teaching
Association of the Republic of China).
The MOU allows the organizations to send representatives to attend the
respective annual conferences with special privileges–conference waiver for
one representative and accommodation for the duration of the conference.
For example, in 2007, Dr. Teh Chee Seng represented MELTA in the 3rd PALT
conference in Manila, while in 2010, two Malaysian teachers, Ms. Monica Loh
and Ms. Shanthi Ramanujam from Sandakan, Sabah represented MELTA at
the JACET International conference in Japan.
Similarly, MELTA sent invitations to and received representatives from its
MOU Associates in all its annual conferences.
MELTA continues to play a significant role in ASIA TEFL. Current MELTA
president Professor Dr. Ganakumaran Subramaniam is a Vice-President
of Asia TEFL. MELTA has also representations in the annual Asia TEFL
conferences. Of significance is that MELTA has hosted the 5th Asia TEFL
conference in Kuala Lumpur in May 2007, and the 12th Asia TEFL conference
in 2014 in Kuching, Sarawak.
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At LeapEd, we believe that every learner, every child has potential – that
potential just needs to be unlocked. Through equipping school leaders and
teachers with educational best practices, the wealth of this potential can be
unlocked.

Today, LeapEd is in 40 Trust Schools partnering with over 2,200 teachers every
day to improve and transform learning for over 32,000 students. As announced
in Budget 2015, the Trust Schools is expected to increase to 50 Trust Schools
by year end.

As such, our model is aimed at cultivating a student-centred, school-wide
culture of excellence & development – teachers are encouraged to be learners
as well as being educators while students are encouraged to be more of critical
and creative thinkers.

LeapEd is a wholly-owned company of Khazanah Nasional Berhad, established
as a home-grown education service provider delivering school transformation
and improved practices in Malaysian schools. Through our collaborative
partnership with school leaders, teachers, parents and community, we strive to
enrich the learning experience for every child and inspire then to become
learners for life.

Our key initiative is the design and implementation of the Yayasan AMIR Trust
Schools Programme, which serves as a test bed for innovation in education.

www.leapedservices.com
www.linkedin.com/company/leaped-services

Contribution to
the organisation
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MELT-A-HEART
MELTA Conference with a Heart
‘MELT-A-HEART’ has been a part of MELTA’s tradition in extending
its altruistic services to benefit community beyond language teachers.
The CSR project is a testimony of MELTA commitment towards raising
literacy in primary school pupils in Malaysia. This book donation drive
is an ongoing initiative that has become a unique feature of MELTA
international conference.
Since 2009, MELT-A-HEART has been conducted annually in conjunction
with MELTA international conference. Each year, ‘MELT-A-HEART’ makes
an active call to the conference delegates, exhibitors, and guests as well
as companies and corporations to contribute new books (non-workbook
type) or cash during the conference. All the contributions will then go
to disadvantaged and needy charitable homes and/or schools. To date,
‘MELT-A-HEART’ has benefitted more than 30 schools across different states
in Malaysia.
Year/State

Schools

2009
Johore

S.K. Pusat Air Tawar, Mersing, S.J.K. (C) Kelapa
Sawit, Kulai, and S.J.K. (T) Jalan Stesen Paloh,
Kluang.

2010
Pahang, Sarawak, Sabah

S.K. Cherating, Kuantan, S.J.K. (C) Panching,
Kuantan, and S.J.K. (T) Ladang Edensor, Mentakab
S.K. Gita No.2, Kuching, S.K. Bario, Sarawak, S.M.
Bario, Sarawak, S.K. Long Lamei, Sarawak
S.K. Pulau Larapan, Sabah.

2011
Terengganu

S.K. Teluk Kalong, Kemaman, S.K. Kompleks
Seberang Takir, Kuala Terengganu, and S.K. (C) Sin
Chone, Dungun.

2012
S.K. (1) Taman Selayang, K.L.
Kuala Lumpur, Selangor,
S.J.K. (T) Kuang, Rawang, S.J.K. (C) Chap Khuan,
Negeri Sembilan, Sarawak Batu Arang, S.J.K. (C) Pui Ying, Klang,
S.J.K. (T) Tun Sambanthan, Pajam

2010: Children in Bario, Sarawak
posing with the bags donated
by MELTA and Wawasan Open
University

S.K. Muhibbah, Kuching, S.K. Pesang Begu,
Padawan, S.K. Kampung Baru, Samarahan, and
S.K. St. Teresa, Kuching.
2013
Johore

S.J.K.(T) Gelang Patah, Johor Bahru, S.J.K.(C)
Chien Bee, Kluang, and S.K. Kota Masai, Pasir
Gudang.

2014
Sarawak

S.K. Ba Kelalan, S.K. Sarasot, Bau, S.K. Jagoi, Bau,
S.K. Dato Mohd Musa, Koya Samarahan, and S.K.
St. Bernard Kampung Sadir, Ulu Padawan.
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This year, ‘MELT-A-HEART’ aims to collect books for schools in the east
coast to help them recover from the flood devastation last year. So come join
us ‘MELT-A-HEART’! Bring along and drop off your contribution(s) as you
register for the conference. You will receive a ‘MELT-A-HEART’ insignia;
a small token of appreciation for your BIG heart.
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MELTA-MIDF
Way With Words Competition
In 2014, MELTA collaborated with Malaysian Industrial Development
Finance Berhad (MIDF) and Petaling Utama District Education Office in
organizing the Way With Words (WWW) competition in SK Bandar Utama
Damansara 4, Petaling Jaya, Selangor.
The CSR project included a half-day workshop on dictionary and
vocabulary skills held on 2 October 2014 and the WWW competition on
8 October 2014. A total of 50 students in Year 5 and 6 took part in the
project. Both students and the teacher gave positive response about the
project, which was also covered by The Star and the New Straits Times.
Engaging students through a fun-filled workshop on dictionary and
vocabulary skills.

Way With Words competition for students, teachers, and professionals
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s
The honourable judge

Students in action

Friendly match between MIDF and teachers

scene
Champions and bosses behind the

Everybody is a winner!
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MELTA Malachi Edwin Creative
Teacher Showcase and MELTA
Creative Student Teacher
Showcase Awards
MELTA has been organizing a special conference event known as the Creative
Teacher Showcase (CTS) in its annual conferences since 2009. From 2014, a
new event known as the Creative Student Teacher Showcase (CSTS) has been
included to promote and recognize innovation amongst trainee teachers.
We are proud to announce that the quality of showcases in the CSTS was
high and competition was stiff. The inaugural competition’s Gold Award
winner was Ms. Agnes Lee Zhi Hui of IPG Batu Lintang, Sarawak while the
Silver Award was given to Ms. Er Pei Ting, Mr. Cak Nong A/l Aitin and Mr.
Muhammad Zahin Safwan bin Subri from IPG Kampus Ilmu Khas, Kuala
Lumpur. The Bronze Award was bagged by Ms. Kristie Jacqueline Lau Ing
Chee and Caroline Tham Yie Tiing from IPG Kent, Sabah.

Gold Medal Award Winner in the inaugural Creative Student Teacher Showcase,
Ms. Agnes Lee Zhi Hui of IPG Batu Lintang, Sarawak

Both the CTS and CSTS augur well to reflect MELTA’s commitment to nurture
and fertilize creative and innovative teaching ideas. Both these competitions
aim to encourage participation from those who are interested in sharing their

MELTA Annual 2015 ❚ 29

ideas, experience, and innovation in language pedagogy in an international
platform. At the same time, presenters of the CTS and CSTS are important
links to real world situations, providing other conference participants a
dynamic insight of teaching and learning of the English language in Malaysia.
All participants are judged by a panel of judges after the participating teachers
and trainee teachers are given an opportunity to explain and demonstrate
how their teaching ideas are carried out. On a criterion-based assessment,
three top entries in each category (CTS and CSTS) are awarded the Gold,
Silver and Bronze Awards. The list of CTS winners from 2009 to 2014 is:
Year
2009
2010

2001

2012

2013

2014

Gold
Jen Renita Mappah
Open University Malaysia
Nor Fadzleen Sa’son
SMK Tasek Utara, Johor
Rubiah binti Mat Som
SMK Kuala Krau, Pahang
Mahiran Mohd Noor
SMK Kompleks Gong Badak
Kuala Terengganu
Maryati bt Athan
Sk Muhammad Saman
Sawaran Jit Kaur Kolej Datu
Tuanku Haji Bujang, Miri
Zaminah Azaman
Kolej Datu Tuanku Haji Bujang,
Miri

Tan Lee Nguang Jabatan
Pendidikan Negeri Sarawak

Silver
Rani K. Mariappan SMK Batu
Pahat Convent, Johor
Lim Seng Leong
SMK Bukut Jambul, Penang
Noorjahan binti Sultan
SK Indera Mahkota Utama,
Kuantan
Zakiah bt. Jaafar
MRSM Kota Bahru

Bronze
Nor Fadleen Sa’don SMK Tasek
Utara, Johor

Denny Phang Kong Khee SJK
Chung Hua Tondong
Hyginus Lester Junior Lee
SMK Mutiara

Belinda Ng May Lee
SMK Taman Medan
Tan Shiew Hiong
SK Pujut Corner, Miri
Siti Shakilah Nirmala bt Abdullah
SK Sri Tangkak, Johor

Noorjahan bt Sultan
SK Indera Mahkota Utama,
Pahang

Yap Yoke Chin SMK Hwa Lian,
Temerloh
Hyginus Lester Junior Lee
SMK Mutiara

Arumugam a/l Gopal @ Rjau, SMK
Taman Selesa Jaya, Skudai Johor
No winner
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The 12th ASIA TEFL International
Conference 2014
28-30 August 2014
Borneo Convention Centre Kuching, Sarawak

The 12th Asia TEFL & 23rd MELTA International Conference 2014 was held
at Borneo Convention Centre, Kuching, Sarawak from 28-30 August 2014.
The theme was ‘Developing Sustainable Quality in English Language
Education: Evolving Policies, Innovating Practices, Transforming Learning’.
The Conference was officiated by YAM Raja Nazhatul Shima binti Almarhum
Sultan Idris Shah.
The 12th Asia TEFL International Conference in Kuching Sarawak turned
out to be a tremendous success with about 1500 delegates and guests from 38
countries attending which included Australia, Bangladesh, Brunei, Canada,
China, India, Indonesia, Iran, Ireland, Israel, Japan, Malaysia, Mongolia,
New Zealand, Oman, Pakistan, the Philippines, the Russian Federation,
Singapore, South Korea, Sri Lanka, Taiwan, Thailand, the United Kingdom,
the United States of America and Vietnam. A total of 565 featured and paper
presentations, workshops, posters and Creative Teacher Showcase were
made during the Conference.
Malaysia and MELTA were selected to be the first country and organization
outside of South Korea to host this event for the second time.
HIGHLIGHTS OF THE 12TH ASIA TEFL & 23RD MELTA INTERNATIONAL
CONFERENCE 2014
Pre-registration at Hilton Kuching
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Opening Ceremony and Conference Highlights
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What others have to say….

“I take this opportunity to once again
congratulate you and your team for the
“Thank

you

for

an

excellent

conference! I saw some very
fascinating talks.”

stupendous hosting of such a mega
conference. Everything was so flawless and
meticulously done! It was an experience
I shall always cherish.”

Mark Brooke (Dr). National University of
Singapore

Mriganka Choudhury, Assoc. Professor,
Tinsukia College, India

“Congratulations to you and MELTA team
on your enviable success in organising

“Firstly, I’d like to thank you and the other

the Asia TEFL Conference! It indeed was

organisers for putting on a great AsiaTEFL

a wonderfully well organized event. Great

this

job!”

conferences I’ve been to recently.”

Anupam Dutta, Assistant Prof., Baarbhag College,
India

year–definitely

one

of

the

best

Matthew Coomber, Kyoto Sangyo University,
Japan
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21st Century Skills Brought to You
by the Library

Cengage Learning Asia Pte Ltd
(Malaysia Branch)
Co. Reg No: 993622K
GST Reg No: 001445896192

Block A, Lot A-3A-42
IOI Boulevard, Jalan Kenari 5
Bandar Puchong Jaya
47170 Puchong, Selangor, Malaysia

Sales Representative:
Shawn Soo
Mobile 012-2038369
Email asia.infomalaysia@cengage.com
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4th MELTA International Research
Conference in English Language
Education 2014
The 4th MELTA International Conference
on Graduate Research in English Language
Education was held at the Institute of
Teacher Education International languages
campus on 15 November 2014. Organized
by the Research and Development Bureau,
the event is another MELTA initiative that
supports the Ministry of Higher Education’s
vision for Malaysia to become a centre of
excellence for higher education.
Its main aim is to bring together educators in English Language Education
from the various local and international institutions to present their research
in ELT. An important feature of the conference is the competition for the
MELTA Awards for Excellence in English Language Education Research. The
conference saw participation from 77 presenters ranging from undergraduates
to academics.

The award recipients of the 2014 MELTA Awards for Excellence in Research
in English Language Education are as follows:
Teacher Trainer/Academician

Silver
Bronze

Satirah Hj. Ahmad
Abdullah Mohd Nawi

Ph.D

Silver
Bronze

Ng Sing Yii
Maryam Tayebinik

Master’s

Silver
Bronze

Rachel Chitra Kumar A/P Deradasan
Wang song

Teacher Trainee / Undergraduate

Gold
Bronze

Agnes Lee Zhi Hui
Lee Swee Chen, Lai Hui Sin
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MELTA National Colloquium 2015
Quality and Standards in English Language
Education in Malaysia: A Stakeholder Assessment
of Issues, Status and Needs
The Malaysian English Language Teaching Association’s National
Colloquium on Quality and Standards in English Language Education in
Malaysia was successfully conducted on 25 April 2015. The
colloquium saw participation of over 100 key stakeholders
from schools, universities, government agencies, the
private sector, the industry and teaching NGOs. The
colloquium was aimed at conducting a stakeholder based
assessment on critical issues, status and needs pertaining
to the achievement of national targets that have been set as
markers of English language quality and standards. The
colloquium was envisioned in line with the primary goals
of the National Education Blueprint 2013–2025 and Higher
Education Blueprint 2015-2025.
The Colloquium started with a welcome address by
the President of MELTA, Professor Dr Ganakumaran
Subramaniam. This was followed by his presentation
on Current Developments and Issues in English Language Education in
Malaysia to set the context of the event. The key highlights of his presentation
were as follows:
1 At the pre-school level, the learning target is for students to use English in
daily life in line with its status as the second language.
2 At primary school, the learning target is that after three years of schooling,
every child will achieve 100 per cent basic literacy in English language
and for every Malaysian child have, at minimum, operational proficiency
in English by the end of schooling.
3 At secondary school, the learning target is that by the end of Form 5, 70
per cent of students will score a minimum of a Credit in SPM English
(against Cambridge 1119 standards). Importantly, in 2016, the English
language SPM paper will become a compulsory pass subject to obtain a
SPM certificate.
4 At the primary and secondary level, to use the 1Bestarinet to enhance
English language teaching and learning provisions.
5 At teaching and teacher training level, every English language teacher
will have a proficiency standard of Band C1 on the Common European
Framework for Reference for Languages (CEFR).
6 At the curriculum level, the aspiration is to establish English Language
standards for students from pre-school to Form Six, Matriculation and
Teacher Training Institutions.
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7 At the pre-university level, the learning target is to have learners with a
high level of competence in English for Academic Purposes.
8 At the vocational and technical level, the learning target is to have learners
with a high level of competence in English for Specific Purposes and
Workplace Communication.
9 At the university level, the learning target is to have learners with a high
level of competence in English for Academic Purposes and Professional
Communications .

The panel of speakers with
moderator Professor Dr Malachi
Edwin

A panel session on “Issues, Status and Needs on English Language Standards
and Quality in Malaysia” followed suit.
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Participants were grouped into ten Round Table groups consisting PreSchool and Primary, Secondary, Pre-University, University, Teacher Training
and Policy categories. Roundtable sessions were conducted in two sessions.
The first session focused on “Identifying Issues, Needs, Status and Progress
of English Language Initiatives” as stipulated in the 2013-2025 Malaysia
Education Blueprint. Session Two sought proposals for the way forward.
MELTA is now in the midst of collating the outcomes of the colloquium
towards the production of a formal report that will be distributed to the
Ministry of Education and relevant educational agencies for possible
adaptation.

Roundtable Discussions

MELTA would like to take this opportunity to thank the Panelists, Moderators,
Scribes and Participants of the MELTA National Colloquium, whose passion
and commitment to English Language Education in Malaysia is exemplary.
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In Conversation with...
Datin Noor Azimah Abdul Rahim,
Chairperson of Parent Action
Group for Education (PAGE)
MELTA: Parent Action Group for Education (PAGE) was established in
2010 by parents as a result of the reversal in policy of teaching
Math and Science in English. So far, have PAGE made inroads
with the Ministry of Education?
Datin Noor Azimah
Abdul Rahim

PAGE:

We were formed in my kids’ school canteen at SK Bukit Damansara
in 2008 at the height of the debate on the teaching of Science and
Math in English (PPSMI). We were toying with the idea of whether
to remain as a loosely formed group or to be registered and to
focus on other issues on education. So, we decided to be properly
registered in 2010 and now we are a national society.
We decided to become a platform for the parents’ voice to be heard,
not just on PPSMI, but also on all matters related to education.
I suppose it was lacking before this because you had the PIBG
National and ours is purely a parental platform for education.
In 2008, after the group was formed, we went to see the then
Minister of Education, Datuk Seri Hishammuddin Hussein and he
asked us to participate in a roundtable discussion of the PPSMI
which was being held at that time.

❝We decided to become
a platform for the parents’
voice to be heard,
not just on PPSMI, but also
on all matters related to
education.

❞

After attending the second roundtable for Parent-Teacher
Associations (PTA), I realized that there was a real need for the
parental voice to be heard. So I spoke to the PTA in SK Bukit
Damansara and we decided to go ahead and set up PAGE. And
so we did. Then we informed the Ministry of Education. At that
time, we were in the midst of doing a survey to see which schools
wanted PPSMI. The Ministry was quite keen to hear from us.
Datuk Seri Hishammuddin wanted PPSMI to continue. So he
invited us to do a presentation in favour of the policy at the fourth
roundtable for the audience who were politicians. We had heads
of all the political parties present and the staff from the Ministry of
Education. At the end of our presentation, we received a standing
ovation! The people in the audience were clearly in favour of this
policy to continue.
It has been a very difficult journey for us despite the strong
support from parents because our greatest resistance has come
from the traditionalist group who feel that if the PPSMI is allowed
to continue we will be relegating the national language, and that
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if other developed countries can learn in their national language,
why can’t we.
But PPSMI is not about the language. It is about learning and
acquiring scientific, technological and financial knowledge
through the English language which is its lingua franca. With the
advancement of technology in which 99 per cent of the content
on the Internet is in English; if we don’t acquire the scientific
knowledge in English, we will be left behind.

❝It is about learning and
acquiring scientific,
technological and financial
knowledge through the
English language which is its
lingua franca.

❞

One of the reasons behind the cabinet’s decision to introduce
PPSMI was because we could not wait for the scientific materials,
which evolved on a regular basis, to be translated. If we waited for
translations, we will not make any headway. Furthermore, we do
not have enough expertise to translate because you need to have
knowledge of the subject matter to be able to do so. Otherwise,
knowledge is lost in translation.
Taking a leaf from history, in the 1,000 years of civilization that led
to the start of all civilisations, everything was learned in Arabic.
The West and the Europeans, came to learn Arabic so they could
learn the knowledge in Arabic, then they took this knowledge back
to their respective countries and further developed it in their own
language. We should acquire the knowledge and further develop
it in English because we are capable, build on it and create.
The decision to abolish PPSMI was made in 2009 ahead of two
political by-elections to be effective in 2011. Science and Math was
to revert in totality to Bahasa Malaysia in Form One regardless of
the students being taught the subjects in English in their primary
schools.
After much public protest, the abrupt decision to abolish was
delayed and allowed to stagger through the Soft Landing approach
and affected students were allowed to finish in English until SPM
in 2020. The only success parents have had so far is the delay of the
abolition of the PPSMI.
In 2017, new syllabuses for primary and secondary schools will be
introduced. What we want to do now is to appeal for PPSMI to be
re-instated in 2017 so that you can give the first batch of MBMMBI
pupils the option to do these two subjects in English. And it should
be indefinite and it should be an option.

❝...we want to appeal for
PPSMI to be re-instated in
2017 so that you can give the
first batch of MBMMBI pupils
the option to do these two
subjects in English.

❞

Moreover, the teachers being posted in schools this year now are
the products of the first cohort of secondary PPSMI. The secondary
school students in Form One who started PPSMI in 2003 are now
teachers in the system. So there is a ready supply of teachers who
can teach the subjects in English. Furthermore, these teachers must
be posted to schools where these subjects are still taught in English.
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At the same time, I also think that Teacher Training Colleges should
introduce the teaching of other subjects bilingually as well. In fact,
even though PPSMI was abolished, they should have continued
the teaching of Science and Math in English bilingually at the very
least.
At some point, I think maybe not all schools are able to cope with
the teaching of Science and Maths in English. However, I feel that
the options should be kept open and left for the schools, students
and parents to decide together for what is best for the student.
Whatever it is, I think there is a need for more emerging English but
definitely the approach is not more hours in English, but to teach
other subjects in English, for example, in schools where the English
proficiency is low, teachers can start with relatively easy subjects,
like music, art or Pendidikan Jasmani dan Kesihatan in English.
MELTA: Most parents send their children overseas, or to private or
international schools to ensure that their children are not affected
by the policy change. This will eventually lead to a brain drain,
especially when they are educated abroad, chances are, they will
make their living there. What are your thoughts on this?
PAGE:

I think there are two main reasons why parents move their children
to private and international schools.
Firstly, it is the quality of education and secondly, the teaching of
Math and Science in English. Most parents who send their children
to international schools are very reluctant to do so. They would
rather keep their kids in national schools because most parents are
proud to be products of national schools.
When you are forced to send your kids to such schools, you have to
dig deeper into your pockets. Parents save the bulk of their savings
for their children’s tertiary education, not primary or secondary. So
I think the only way to counter this is to bring back the teaching of
Science and Math in English and at the same time, bring back the
quality of education. Once we have these in place, national schools
should be the school of choice and not the school of last resort.

MELTA: On one hand, the Ministry is aware of the declining standard
of English and have initiated numerous action plans and
programmes to train and upskill the language teachers. On the
other hand, however, they have not agreed to allow PPSMI to
continue.
PAGE:

The Ministry found that the numbers did not justify continuing
with the policy. However, you cannot decide whether a policy is
successful or not after only six years. Like any other policy, you
should always allow it to last for at least13 years because you need
the six primary years and five secondary years and then two more
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cycles thereafter. The Education Blueprint has given itself 13 years
to run the full course of its implementation to measure its success.
So six years to decide if the policy is successful, is rather premature.
Furthermore, tremendous effort goes into policymaking and the
fact that a policy is introduced only shows much thought and
research has gone into it to ensure that it will be beneficial to the
nation. The PPSMI was discontinued too soon-the opportunity
was never given for the policy to see through its cycle.

❝The PPSMI was
discontinued too soon-the
opportunity was never given
for the policy to see through
its cycle.

❞

PAGE has not stopped pursuing this matter and we hope that
parties such as MELTA and other stakeholders will keep pressuring
the government to reinstate the policy because of the emphasis on
science and technology by the Government. We are still short of
236,000 scientists and engineers by year 2020. This is the figure
quoted in the Blueprint.
And everybody knows that scientists and engineers do their work
in English. There’s a lot of global collaboration in the field of science
and engineering throughout the world. If you are not proficient in
English, you will miss out on all the scientific innovations, ICT,
as well as global investment and finance. Even Islamic Banking is
conducted in English.

❝There’s a lot of global
collaboration in the field of
science and engineering
throughout the world. If you
are not proficient in English,
you will miss out on all the
scientific innovations, ICT, as
well as global investment and
finance.

In Vision 2020, point 6 speaks of the importance of science and
technology and if we are serious about catching up with the rest
of the world, we have to forge ahead. The quickest way now is to
learn these subjects in English so we can become inventors and
creators and not forever remain as consumers.

❞

PAGE sits on the science education committee of the Academy of
Science Malaysia (ASM). In early 2000, it was commissioned to
seek the views of Indonesian scientists to find out whether it was
feasible to do Science and Math in English. The Indonesians told
us to pursue English because they do so too and that they have
nothing scientific to offer that is written in Bahasa Indonesia. So
even when Indonesian scientists meet up with our ASM Fellows,
everything is conducted in English.
MELTA: How much more do you think needs to be done in terms of
collaborative efforts with like-minded organizations, to
improve the students’ competency in the English language
and to prepare them for tertiary education and ultimately, the
workplace?
PAGE:

Nobody is resisting to the teaching of Science and Math in English
except the traditionalist group. So we have to sit down with them
now and convince them that if we continue on this path, their
children or their grandchildren may be the ones with the lowest
paying salary and may forever be income-trapped.
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We have to persevere and make the government realize that if
all these kids do not receive proper education they will become a
social liability to the country.
There are several organizations that are supportive of our work
and like us continue to pursue the matter with the authorities. But
if we do not break the resistance that we are facing, we will not see
the light at the end of the tunnel.
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❖ Bringing Back the Passion in Teaching
❖ The Changes You Desire, the Effects You Admire
– 21st Century Teaching & Learning
❖ Perspectives, Perceptions and Insights of an SISC+
❖ Contextual Learning in the Classroom
❖ Target Language Versus First Language:
❖ The Dilemma of a Novice Teacher in the
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❖ Meeting English Language Needs in the Real
World: The Importance of University-Industry
Collaboration
❖ Musings on Teaching in the Digital Age
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Raising Child 1.0 –
A TEDBET Project
The day began in earnest at the crack of dawn on 21 March 2015, as the first
few of the members of TEDBET (Teacher Development for Beginning English
Language Teachers) – a special interest group that was set up by MELTA in
2014 arrived at SJK (T) Batu Caves for their inaugural project–Camp-house
for Innovative Language Development or CHILD 1.0.
Within the next 30 minutes, the remaining groups, some from faraway cities
like Kota Bharu and Johor Bahru arrived. There was no need for much time
for them to get acquainted, as their friendships hit off almost immediately
as if they have known each other for a very long time. But there was one
common trait that stood out among them–their enthusiasm.
In pre-set teams, these vibrant early career teachers immediately set to
work preparing stations for activities, ensuring forms and paperwork were
in order, packing gift bags for the participants and arranging them in their
identified corners.

Ice-breaking and aerobics sessions

TEDBETIANS diligently
preparing the gift bags
NIE project completed – the children showing off their ‘tweets’
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The children engaged in their aerobics training

Grouping based on colours

Truth or Lie? Choose your pick after throwing the
ball into the basket

Amidst the work there was the light chatter of new friends
getting to know each other having just met physically for the
first time– for the whole event–from the initial concept till the
final details were all conducted via the Whatsapp platform.
Indeed, we knew at that juncture, that this event was going
to be a roaring success. And as anticipated, this scene of busy
early career English teachers marked the consequent success
of their CHILD 1.0. At the scene were also several experienced
teachers, all members of MELTA who provided invaluable
assistance and support to the Tedbetians (that’s how they
call themselves) as they worked tirelessly to ensure that
everything was in order.
Soon, sixty-eight participants aged between 9 and 16 from
the Community Learning Centre run by an NGO arrived, to
a warm welcome of the Tedbetians. For most of them, it was
their first experience meeting students with refugee status
– an experience that provided insight into children with
refugee status and how they were attempting to create a home
of their own in a foreign land. No doubt, this monumental
opportunity of interacting and providing language learning
opportunities to this select group of children from various
national backgrounds proved to be a memorable an experience
for everyone.
After some formal introductions between Tedbetians, the
school teachers, and roll-call, a brief ice-breaking activity and
a fun and engaging aerobics dance session were conducted.
The formal icy atmosphere that was prevalent earlier soon
disappeared as we noticed that the ‘ice’ had thawed and
the children mingled freely with such joy – reflected in their
laughter and smiles.
After the light-hearted sessions, the children were assigned
to smaller groups for the main part of the language camp.
Activities were held in different stations with the support of
the various station volunteers. The “NIE” station tasked the
children to create self-tweets on A4 sized paper by cutting out
words from the newspapers to form messages. At the “Truth

Happy faces at lunch time!

Artful
presentations by
the chirpier and
energetic children
during a talent
show practice
Tedbetian as mentors during talent show practice
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or Lies” station, the children learned about Malaysia by identifying actual
facts and correcting language errors in the sentences as they did so. They
also entered a world of wizarding games at the “Harry Potter Charades”
station where they interactively tried to act out the word displayed while
their teammates guessed from watching their funny mimes. The children
worked diligently as a group in forming sentences and creating words from
jumbled letters at the “Jigsaw” station while “The Helping Nemo” station
garnered the most productive noise of language use as the children were
perpetually at the top of their lungs, giving directions to their blindfolded
team member to find Nemo. The entire time, the school ground was filled
with loud cheers, applause and continuous laughter as the bubbly Tedbetians
engaged the children in the activities that were planned meticulously.
Harry Potter’s challenging
charades

After lunch, there was more fun and laughter as the children prepared to
participate in a talent show. All good things must come to an end and as dusk
sets in, it was time for hugs, goodbyes and a promise to meet again soon.
There are now talks for CHILD 2.0 and we can only wait in anticipation for
what these Tedbetians will be up to next in their continuous efforts to make
a difference in the lives of others as teachers and in the process, develop
themselves personally and professionally.
If you are an early career English language teacher, join the TEDBET group
on Facebook at https://www.facebook.com/groups/tedbetmelta2014/ or
email: thurai_4042@yahoo.com.

Language at play- forming words
and sentences

The accompanying teachers enjoying their
students’ performances

Vice-President of MELTA, Mr Aslam Khan
presenting awards at the closing

The children helping their team
mate to find Nemo

Tea time with a delicious cake to mark
the success of the event
Children in action performing
their skit

Moments may be temporary but memories are
forever
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TEDBET
TEDBET which stands for
Teacher Development for
Beginning English Teachers
is an official special interest
group formed under the
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to support beginner
teachers in various aspects
of teaching and learning,
to provide a platform for
critical discussions on issues
pertaining to ELT and to
organize periodical formal
and informal professional
development activities with
the support of its parent
organization, MELTA.

Child 1.0 – The Afterthought
Teaching refugee-status children has incited an interest in social work, of
servicing a community in need of educational support, of simply being
of greater use to their profession as teachers in educating children. This
awareness has also sparked curious insights into what the title of refugee
children entails and how these children fend for themselves in a world so
foreign to them, with a future quite unknown.
By definition, a refugee flees his own home nation owing to a well-founded
fear of being prosecuted because of serious discrimination, armed conflict,
serious public disorder or other complex human rights issues (UNHCR
Malaysia, 2011). The refugees who seek exile in Malaysia do not live in camps
but in small flats or in low cost apartments which are overcrowded. These
refugees do not have access to legal employment but are allowed to work
in the informal sector (UNHCR Malaysia, 2011). Due to their poorly paid
wages, healthcare becomes unaffordable as they are equally subjected to the
high cost of medical treatment. Formal education, regrettably, is inaccessible
to the children.
Refugee children are often denied normal childhoods (UNHCR Malaysia,
2011). Many work to help their families make ends meet. According to
UNHCR reports, there are approximately 11,000 refugee children of the
school-going age (UNHCR Malaysia, 2011). UNHCR partners with NonGovernmental Organizations to run education projects for refugee children.
There are 8 such projects located in Kuala Lumpur, Johor, Selangor and
Penang (UNHCR, 2011). The children learn the four main subjects of English,
Mathematics, Science and Bahasa Melayu through the Malaysian textbooks.
It is through this schooling that the children also learn basic reading, writing,
arithmetic and social skills such as tolerance, cooperation and acceptance.
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There are also community-based education classes that are organized by the
refugee communities themselves, with the support of faith-based groups
(UNHCR Malaysia, 2011). This particular refugee school that participated
in CHILD 1.0 is funded by the Tamil Forum Malaysia association (TFM) and
the teachers are also mostly refugees, themselves. The school is run through
the funding of this association and from the donations of other parties.
UNHCR encourages Malaysians to enlist their services in helping educate
refugee children through efforts in teaching, skills building and organizing
sports activities.
The Tedbetians stepped up in meeting such a need by planning and
organizing CHILD 1.0. Through this multifaceted effort, we were able raise
our own awareness of the issues of refugee children and their education.
We were also able to spread this awareness to other individuals from our
requests for sponsorships for the event and to our students as we resumed
our role as teachers in the Malaysian classroom. What is most rewarding in
reaching out to these underprivileged children is the comfort in knowing
that we took an effort to improve the quality of life of individuals within a
community.

CHILD 1.0 in the mainstream media

CHILD 1.0 was indeed a huge success owing to every one’s hard work and
from the continuous support from all MELTA committee members, donors
and well-wishers. The TEDBET crew wishes to express our deepest gratitude
to those who provided sponsorships that made CHILD 1.0 an immense
success. Special thanks to: SJK (T) Batu Caves, Kuala Lumpur for their
generosity in availing the venue, Tamil Forum Malaysia Teachers for being
with us, the United States Embassy Kuala Lumpur, KFC, The STAR, The
United Nations High Commissioner for Refugee (Malaysia), Staff of English
Language Teaching Centre, Permanis Sandilands Sdn.Bhd., Mr. Xavier &
family, Dato Haji Mohamad Akbar B Haji Abu Bakar & family, Komathy,
Rajalingam, Gunaraj, Yoges, Pia and others who had contributed in cash,
kind or deeds.
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Teach for Malaysia–A Personal
Experience
“One day, all children in Malaysia will have the opportunity to attain an excellent
education.” This is a vision Teach For Malaysia (TFM) holds close to its heart
and translates into action. Its mission is set off by placing fresh graduates
and young professionals from various backgrounds to teach in high-need
government schools, located in both rural and urban areas, throughout
Malaysia for a period of two years. Adapted from the Teach For America
model, Fellows undergo a rigorous selection process before they join a TFM
leadership development programme. Upon successful completion of their
training, Fellows will be awarded a postgraduate Diploma in Education
(PGDE) by Universiti Utara Malaysia (UUM) which qualifies them as
certified educators.
Fellows are given a choice of subjects they wish to teach, and this is based
on the needs of the schools in which they are placed. Since 2012, greater
emphasis has been given to English. The majority of TFM fellows from the
first cohort were asked to teach English. Others were assigned subjects such
as Science, Mathematics, History and Geography. The TFM alumni is free to
choose their paths and to carry on teaching in the public or private sectors
as TFM strongly believes that educators and the community can collaborate
and contribute to education.
Throughout the years, Fellows and TFM alumni across cohorts have
championed many initiatives to impact students’ lives both academically
and personally. Initiatives such as Closing the Gap where students are given
extra tuition on Saturdays and LitMas, a social enterprise programme that
brings together communities to improve students’ proficiency in English,
have not only benefitted students but also provided opportunities for
Fellows to further develop their leadership skills. Some of these initiatives
were carried out with the support and assistance of TFM’s supporters from
the public and private sectors. TFM’s partners include SISC+ officers from
the Ministry of Education Malaysia and FrogAsia.

❝...education plays an
integral part in nationbuilding and is the catalyst
for change.

❞

I strongly believe that education plays an integral part in nation-building
and is the catalyst for change. It is my aspiration that my students dream
big and have the courage to chase their dreams despite their socioeconomic
backgrounds. My hope is that they grow up to be successful and socially
responsible adults with the right attitude. TFM is like a family with members
who share the same passion and support. It also offers a platform for a noneducation graduate like me to contribute to the community. I draw from my
inspiration to help children and to make a difference in their lives. To learn
more about Teach For Malaysia, log onto www.teachformalaysia.org. “Those
who can, lead change”.
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Bringing Back the Passion in
Teaching
The movie that I am about to share with you, not only helped bring back the
passion in my teaching but also prompted me to take on a more exciting and
holistic outlook in my approach towards the teaching of English. It inspired
me to be creative and innovative in my approach towards teaching. It all
began in 2007 when after 23 years of teaching, I found myself falling into an
abyss. Teaching had become for me a routine. The fire of passion for teaching
was slowly flickering away. A multitude of questions like tiny light bulbs
began to flicker on and off in my head.
•
•
•
•
•

What has happened to my passion for teaching?
Why is it so difficult to reach out to the students?
How do I make my students see the “whole picture”?
Why can’t I get the students to think for themselves?
Is it me or is it the students or is it the curriculum or the whole education
system?

At the same time, in this new era of globalization, there was an increasing
need among educators to produce thinking students, to get students to think
out of the box, to stop spoonfeeding students and the general feeling was
that the education system had become just too exam-oriented. I, too, began
to reflect on what education meant for me and its influence on my teaching.
This quote by Paul Hurd was constantly on my mind:
“Too many facts, too little conceptualizing, too much memorizing, and
too little thinking.”
I felt that this is what many educators and students began to think of
education. The joy and journey of acquiring knowledge had become tedious,
dull, stressful and painful. Was this how learning and teaching was supposed
to be perceived?

❝Too many facts, too little
conceptualizing, too much
memorizing, and too little
thinking.

❞

In my search for answers, by chance, I happened to watch this TV movie
entitled, “The Triumph- A True Story” or “The Ron Clark Story”. This movie has
not only inspired me but it rekindled the burning passion of what it means
to be a teacher. I wanted to make a difference in the lives of my students.
I wanted to teach them how to learn, enjoy learning and become life-long
learners. A tall order I realized, but if Ron Clark could achieve it, then so
could I.
Ron Clark was voted in 2000 as “Disney American Teacher of the Year”. He
is also the founder of the Ron Clark Academy in Atlanta, United States. His
highly effective and innovative teaching methods and curriculum garnered
national attention and an invitation to the White House.
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The movie, “The Triumph” tells of an inspiring story of an innovative,
energetic and passionate teacher who leaves his small hometown in North
Carolina to teach in a notorious suburb called Harlem in New York. Ron
Clark was employed as a 6th grade teacher for a group of students who were
unruly, rude, irresponsible, not motivated and had no hope of graduating to
high school. He took on the task of improving the class scores and helping
these students pass the state examination.
Through his ground-breaking classroom rules, highly innovative teaching
techniques and an undying devotion to his students, Ron Clark was able
to encourage and push these 6th grade students towards their greatest
potential. He had made a significant difference in the lives of these students.
He believed in the concept that an educator is one who wears many ‘hats’.
Besides being the source of knowledge for the students, a teacher also guides,
advises his students on moral and social issues. In addition, a teacher helps to
build personality and aides in his or her students’ attitude towards learning.
The story begins with a thought-provoking scene in his new school. While
waiting to be shown to his new class, he notices a student standing in a trash
bin outside a classroom. Curious, he asks the student why is he standing
in the trash bin. The student replies that the teacher said, “I can’t learn so
I should go out with the trash”. He then introduces himself as Mr. Ron
Clark and asks the boy his name. Within a few minutes, Ron Clark pretends
to forget his own name and asks the boy, “Sorry, I am so forgetful, could
you please tell me my name”, and the student replies, “Mr. Ron Clark”. Ron
Clark then tells him, “See you just learned something” and he takes the boy
out of the trash bin.
Two important quotes came to mind about what a teacher should be when I
was watching this scene.
It is the supreme art of the teacher to awaken joy in creative expression
and knowledge.
- Albert Einstein
and
The teacher who is indeed wise, does not bid you to enter the house of
his wisdom, but rather leads you to the threshold of his mind.
- Kahlil Gibran
What was significant in this scene, is that Ron Clark is a teacher who sees
what can be accomplished by a student-he sees the potential in the child.
As teachers, aren’t we supposed to encourage and motivate our students?
Research has shown how the role of individual differences among learners
has significantly contributed to learning and motivation (Corno and Snow,
1986). Every student is unique and it is a challenge for teachers to recognize
and inspire the students to achieve their full potential.
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Teachers need to remember that learners’ process information in many
different ways. Some learners learn in a series of logical steps from the
beginning to the end while others prefer to begin with an overview initially,
and then fill it in with the details. Therefore, as teachers, our primary
responsibility is to inspire, encourage, and serve as facilitators in the learning
process. Ron Clark, by showing the student that he can learn and has learnt,
resulted in encouraging the student to want to learn. This is seen when his
face lights up and he eagerly asks Ron Clark if he is going to be their teacher.

❝…meaningful education
will continue to elude
teachers until and unless
they begin to understand
how teacher thinking
profoundly influences what
occurs in the classroom.

❞

I would also like to share with you what Judith Yero (2002) reminds us about
meaningful education. According to her, meaningful education will continue
to elude teachers until and unless they begin to understand how teacher
thinking profoundly influences what occurs in the classroom. Why does one
teacher perceive a student as “disruptive” while another perceives that same
student as one with “potential’’? Ron Clark believes that every student with
the right approach and encouragement can be taught and driven to realize
his or her full potential.
On his first day at the Inner-city elementary school in Harlem, New York, he
was warned by the principal that this Grade 6 class was the least disciplined
group. In the opening scenes, Ron Clark shows his patience, tolerance and
devotion as a teacher to his class. The first few weeks in his class, he endures
the rudeness of the class as he tries to get to know the students better by
visiting them at home. It is only then that he realizes that these students
do not get the attention and guidance from their family. He then creates
the family feeling in the classroom by formulating distinctive rules in his
classroom and using creative and innovative teaching methods suited for his
students. His rules revolved around the belief that good manners, respecting
others and having a positive attitude about oneself is important. Classroom
management is of great importance to him. Furthermore, he believes that
one type of teaching method does not fit all.
As a teacher he strives to build a rapport with his students by playing with
them and teaching the weaker students in his spare time. He creates exciting
challenges to promote discipline and good study habits among his students.
In addition, he constantly applies different teaching techniques to instill
learning. When he was diagnosed with pneumonia and was advised by the
doctors to stay home, Ron Clark videotaped his lessons. This was to ensure
that the students would not be left behind in their preparation for the state
examination. At the end, everyone was amazed with the class performance.
Ron Clark put into practice what Alfred Adler, the founder of Individual
psychology said about educators. Alfred Adler was convinced that educators
must believe in the potential of his or her pupil, and he must employ all his
art in seeking to bring his or her pupils to experience this power.
Ron Clark’s dedication and perseverance as an educator paid off in the end.
It also made me realize that to be a teacher, is a vocation. It is a calling for
selflessness, steadfastness, tenacity, creativity and great love for knowledge.
Ron Clark’s passion and attitude for teaching was exemplary. His love and
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faith in his students were awesome. The movie shows that he is never tired
of trying out new teaching techniques to help his class learn and grasp
information they need. He also constantly encourages his students to dream
big dreams and to believe in themselves. There is a scene in the movie when
Ron Clark explains to the principal that the problem is not in the kids. It is
not even in what they can achieve. The problem is what you expect them
to achieve. You are setting the bar here. Why? Set it up here! (even higher).
They can do it.
According to Andy Hargreaves and Michael Fullan (2002), it is what teachers
think, what teachers believe and what teachers do at the level of the classroom
that ultimately shapes the kind of learning that young people get.
Another scene in the movie that got me to reflect on my philosophy as an
educator as well as my classroom management style was this dialogue
between Ron Clark and his students.
Ron Clark:
Students:
Ron Clark:
Student:
Ron Clark:

Everything we do in this room (classroom) is personal. How
we talk to each other, how we work together and how we’ve
prepared for these tests.
But we are way behind now.
We’re not behind, you are way ahead.
Everyone thinks we are losers, Mr. Clark.
No, you are not losers.
These rules. They represent everything you’ve accomplished
this year. Discovering new things, believing in each other,
believing in yourselves. And I am proud of you …. You
didn’t work hard all this year just to get ready for these
tests. Everyday in this room, we are learning things far more
valuable than what you can get in some books. I teach you
and you teach me, and together, we learn to love to learn.

Reflecting on this dialogue helped me realize that if we are not careful,
students will only think of learning as taking tests. These students will not
be inspired with a love for learning, and therefore as teachers, we would
have failed to instill lifelong learning skills in them. Bill Beattie, a teacher
and coach says that the aim of education should be to teach us rather how to
think, than what to think. Education should also improve our minds, so as
to enable us to think for ourselves, than to load the memory with thoughts
of other men.

❝I wanted to bring back
the passion of teaching and
learning in my classrooms.
Research has clearly shown
that if students are happy to
be in the classroom, they will
do well.

❞

While Eric Hoffer says that the central task of education is to implant a will
and facility for learning, it should produce not learned but learning people.
At this point, I questioned my role as an educator, how can I be a teacher that
makes a difference in the lives of my students. I was determined to make
a difference as a teacher, no matter how small the difference. What came
to mind at this time was Michael Jackson’s song, Man in the Mirror. I was
going to make a change and I was going to do it right. I was going to make a
difference and it has to start with me. I wanted to bring back the passion of
teaching and learning in my classrooms. Research has clearly shown that if
students are happy to be in the classroom, they will do well.
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This true story touches and focuses on the quintessential values of teaching
and learning, as well as challenges the current notions about education. It is
as Ron Clark says, “It’s your job to believe in these kids, to educate them and
to discipline them. We’ve got to help these kids, believe in themselves. We’ve
got to lift these kids up. That’s the power we have as individual teachers.”
It stops to make one think, that an educator can have all the knowledge
but he or she above all must know how to deliver this knowledge in a way
that promotes learning and thinking. This is what teaching is all about. As
educators we need to “ignite the flames of knowledge and discovery. If
learning is not about exploration, critical thinking and problem solving then
everything we do as educators are meaningless” (Dr. Mimi Oshunbunmi,
http://www.whyweteach.com).

❝…an educator can have all
the knowledge but he or she
above all must know how to
deliver this knowledge in a
way that promotes learning
and thinking.

❞

Inspired by this and in my quest to be a better educator and make a difference,
I enrolled in a course in 2008, to become a Buzan Licensed Instructor. This
course is designed to show how teaching and learning using mind maps can
assist an individual to search for their own understanding rather than follow
other people’s logic because they themselves can see different patterns and
draw their own conclusions. Mind mapping can be viewed as the thinking
tool that helps improve thinking by building a bridge of understanding and
reflection. I have now adopted the use of Buzan Mind Maps in my teaching
to help me be a better and effective teacher.

References
Alfred, A. (unknown). Retrieved 8 June 2010 from http://www.brainyquote.com
Clark, Ron. (2003). The Essential 55: An Award Winning Educator’s Role for Discovering the
Successful Student in Every Child. audible.com Publishers.
Corno, L., & Snow, R. (1986). Adapting teaching to individual differences among learners. In
M. Wittrock (Ed.), Handbook of Research on Teaching (pp. 605-629). New York: Macmillan.
Graetz, K. (2001). The Psychology of Learning Environments. EDUCAUSE Review, Vol.41.
No.6 2006 pp 60-75.
Hargreaves, A & Fullan, M. (2002). What’s Worth Fighting Out There? Teachers College Press
Nieto, S. (2005). Why We Teach. Teachers College Press.
Yero, J. L. (2000). Teaching in Mind: How Teacher Thinking Shapes Education. Mind Flight
Publishing. Hamilton, MT.

MELTA Annual 2015 ❚ 59

60 ❚ MELTA Annual 2015

About the Author
P. Malliga Perumal is the
English panel head of SMK
Dato’ Shahardin,Labu.
Negeri Sembilan. She has
over 26 years of experience
in ELT serving in primary
and secondary schools.
Her interest in ELT includes
Teaching Literature the small
“i” and now very actively
involved in the 21st Century
Teaching and Learning.

The Changes You Desire, the
Effects You Admire – 21st Century
Teaching & Learning
Teachers make a lot of difference in the lives of students every single day.
Teachers face the challenge of how to meet the learning needs of a diverse
mix of students, often in very large classes. In our English language
classes today, we recognize students ranging from the highly motivated
to the disinterested; students varying in skill acquisition and in the ways
they prefer to learn. The teacher’s challenge is how to meet the individual
learning needs of all the students in order to maximize students’ learning
progress and thus increase students’ achievement.
The term “21st Century Learning” is generally used to refer to certain core
competencies such as Collaboration, Critical Thinking, Creative Thinking,
Communication ( the 4Cs ) and also Problem-solving whose advocates believe
schools need to teach to help students thrive in today’s world, particularly in
collegiate programs and contemporary careers and workplaces. In short, 21st
Century skills can be applied in all academic subject areas, in all educational,
career and civic settings throughout a student’s life.
With the objective of Creating a 21st Century Teaching and Learning
environment, teachers need courage and commitment to change existing
practices. Teachers first need to change their mindset and be motivated.
For this, it is important that teachers receive appropriate support. The
guidance from SISC+ and peer support form colleagues is vital for teachers
as they undertake this journey. Teachers first need to ask themselves if they
are motivated enough to impart knowledge in a motivating manner even
before asking if the students are motivated to learn. Poor student behaviour
is frequently cited as the reason for students’ underachievement by teachers
but research shows that poor behaviour management is more frequently
the cause. In order to teach effectively, positive behaviour management
strategies need to be developed by the teachers and be employed in all
classrooms, so that the majority of students have the opportunity to achieve.
Motivated Students are Every Teacher’s Dream...
Being in this noble profession for more than 26 years, “motivating the
students” was never my first priority before imparting knowledge, especially
to upper secondary students. After being guided and supported by the
SISC+ personal, I realized students who are motivated and engaged become
better, more efficient and effective learners. One cannot deny the fact that
“motivation” is one of the key factors that affect the process and outcome of
L2 learning.
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What Can We Do as Teachers to Motivate Our Students?
The answer is simple…build rapport with the students. Generally, and
naturally students want their teacher to know them, to like them, and to set
high expectations for their learning. Affective attributes refer to the values,
attitudes and behaviours we demonstrate. Students’ desire to learn is closely
connected to the ways teachers care for, treat and respect the students they
teach. Thus, 21st Century Teaching Strategies not only allow teachers to
build rapport but also motivate and engage students to communicate in a
non-threatening environment.
How Does a 21st Century Teacher Build Rapport or Even Create a NonThreatening Environment for learning ?
Here are some simple steps...
The teacher raises her hand with her fingers apart and says “give me five”
 The students immediately follow the teacher by raising their hands
with the five fingers apart stopping whatever task they are doing to pay
attention to the teacher
 This is best done when the teacher wants to move to the next activity or
when she/he wants to give the instructions
Some questions we have are great but would take us off the subject and
distract us. We put them in the parking lot so that we don’t lose them and
can address them at a later time.
 If students have a question or a suggestion but it doesn’t seem the right
time to deal wit it, the question can written on a Post-it Note and put on
the Parking Lot to be discussed/answered when appropriate
 The Parking Lot can take many different forms but should be
• Quick
• Referred to by the teacher
• Used by the students
The Quiet Signal
 Quick and effective to call the attention of participants, requiring a whole
body response
 Response needs to be effective within 5 seconds
 Use – to get participants’ attention without having to raise voice
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THUMBS’

Similar to traffic lights, students can quickly be asked ‘thumbs up’,
‘thumbs sideways/ horizontal’ or ‘thumbs down’. No resources
are required! This can easily lead on the great feedback/feed
forward discussion.

Traffic Light Cards/Sheets
Students use these to show how they feel about their level of understanding
on an activity or task.
 Student respond positively when:
• Learning is meaningful, personalized and relevant.
• They have a variety of opportunities to learn and stretch
their abilities.
• A choice about how to learn is given.
 Teachers need to plan for these experiences!!
• Meeting students’ needs
 The learner is at the centre of the learning process.
• Thus teaching approaches, lessons and curriculum
materials for learning must be adjusted to suit the differing
needs and abilities of the students
Students coming to a class are not identical. They do not learn, remember or
perform in the same way. Knowing more about your students – what type
of learners they are, and the way they prefer to learn-will improve how they
learn. If teachers use only the transition mode to teach, many students may
not access the learning.
• Students using traffic light cards/sheets to express their level
of understanding
• Students working with face partner to complete a doublebubble map
• Students in this school who treat English as “a Foreign
language” are geared up to learn English in a non threatening
environment through 21st Century Teaching and Learning
strategies
An English language lesson in
SMK Dato’ Shahardin, Labu, Negeri Sembilan
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I strongly believe that a successful, quality and an exciting
lesson in a classroom can only be brought to the students by
a teacher who is fully motivated, enthusiastic and passionate
about promoting a healthy learning environment as well as
respecting individual differences. Only then, will the teacher
be able to cultivate the interest and liking towards the subject
students “fear” most . When students enter the classroom, they
must feel excited about learning the subject. Only the teacher
has the power to engage and empower students in their learning.
“A strong start to a lesson ensures the ship will be steered in
the right direction”
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Perspectives, Perceptions and
Insights of an SISC+
The Malaysia Education Blueprint 2013-2025 (MEB) paved the way for the
creation of a new position within the Ministry of Education Malaysia–that
of a School Improvement Specialist Coach Plus (SISC+). This position was
created to address two of eleven shifts prescribed in the MEB, that is, to
“ensure that every child is proficient in Bahasa Malaysia and the English
language”, to “transform teaching into the profession of choice” and to
“empower state education departments, district education departments and
schools to customize solutions based on needs”.
As an SISC+ officer, my task is to support, enhance the up-skilling of English
language teachers. However, the challenge is to ensure that initiatives taken
to up-skill English language teachers takes into consideration the current
“Protect Instructional Time” policy that stresses the need to ensure teacherstudent contact time is not compromised. Therefore, I need to ensure that
continuous professional development (CPD) initiatives need to be in-situ of
nature. In other words, CPD programmes need to be school-based so that
teachers are not taken out of classrooms.
My tasks and responsibilities are informed to a large extent by what is
prescribed in the District Transformation Programme Guide Book which defines
my role “to support curriculum, improvements and pedagogy”. Each SISC+
officer supports approximately 20 to 30 coachees (EL teachers) and spends
four days a week coaching the teachers at schools. This coaching also includes
observing only, and may include demonstrating or co-teaching teachers in
class and providing feedback to them on ways the teaching and learning
process can be enhanced.
Perceptions and Insights
I took on the role of an SISC+ officer after 22 years as the State English Officer
who had to manage everything related to English Language teaching and
learning in Pahang. Having had a macro level view of issues at the state
department, my new role as an SISC+ officer allows me to go the ground and
tackle issues in the classrooms.
Personally, I feel that English language teachers are fortunate because they
have at their disposal, excellent curriculum documentations, and they also
have opportunities to attend various courses offered by departments such
as the Curriculum Development Centre, the Schools Division, and the
Technology Education Division. However, I think the problem arises when
these teachers return to classrooms and interpret curriculum documents
while attempting to execute what they have learnt in the training sessions.
When they return to schools, they become proverbial “islands in the stream”,
lacking much needed on-going support.
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Some of the perceptions and insights are as follows:
HAPPENINGS
Content development via skills
Sequence of activities
Recognition of levels of difficulties
Content –based practices/exercises
Teacher giving
Group work-an extension of class
work/practices
Planning for the day
Teacher centred
Concept of integration
Incidental pedagogical acts
Class work at optimum lesson time
High practice of eliciting accurate/
correct answers orally
Assessment of explicit/tangible TL
indicators ( eg. integration, activities,
communication, lesson plan)

WANTINGS
Skills development via content
Sequence of skills /content
development
Recognition of levels in pedagogical
processes
Skills-based practices/exercises
Teacher teaching
Group work as student empowered
learning/practices
Planning for a minimum of 2 weeks per
thematic unit
Student centred
Concept of continuity
Planned pedagogical acts
Class work at optimum learning
potential (time, interactions, activities)
Low practice of follow-up transfer into
accurate written form
Assessment of tacit/intangible TL
indicators (e.g. continuity, connectivity,
sequential, developmental)

The creation of the roles and responsibilities of an SISC+ officer is still
being worked out as we are still in our infancy. However, I believe ours is
an important role to play in Malaysia’s current ELT landscape. What SISC+
officers need to do is to draw on our collective experiences, knowledge and
skills to create guidelines and perhaps a framework that may support us in
our role as coaches and mentors to English language teachers.
Based on my personal experiences, I have created a checklist that helps me
look out for elements that I feel are important to enhance the teaching and
learning of English at schools. I would like to share them here:
Practice 1: English Language Usage in School
 Is there a culture of students greeting teachers in English outside the
classroom?
 Is there evidence of teacher-student interaction in English outside the
classroom?
Practice 2: Optimise English Language Usage in Classrooms
 Do teachers encourage speaking activities at the set induction stage of a
lesson?
Is there evidence of a set of fixed routines initiated by the teacher? (e.g.,
clean the class or pick up rubbish before the commencement of a lesson)
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Practice 3: Classroom Cleanliness
 Does the classroom offer a condusive learning environment?
Practice 4: Correct Writing of the Record Book
 Does the content of the record book reflect the:
• Accuracy of daily lesson plan that are in-line with the yearly plan and
the curriculum specifications (CS)
• Writing of learning objectives directly from curriculum specifications
over and above the use of one’s own words
• A plan that is based on continuity and sequential development of
content and the skills of Listening, Speaking, Reading and Writing
based on a theme or topic
Practice 5: Management of “Impact Delivery”
 Is teaching carried out in a systematic and organized way that includes
evidence of:
• instructional language – step by step teaching
• good flow of activities
• sufficient and well-organized exercises/practice
Practice 6: Student-centred Teaching and Learning that promotes Higher
Order Thinking skills
 Is there any attempt at empowering students to take control of their
learning with group/pair work and cooperative learning?
 DO classroom activities bring about acquisition of language skills,
content knowledge with/through development of Higher Order
Thinking skills?
Once I was appointed as an SISC+ officer, I underwent several courses that
were organized and conducted by the Schools Division with the support
of experts from teacher training institutes who served as trainers. In these
courses, we were introduced to two major forms to be used in the coaching
and mentoring. These forms included the Teacher Coaching Tool (TCT)
and the Teacher Development Plan (TDP). The TCT focuses on five aspects,
namely:
1 Plan: Learning Objective, Lesson Plan, Activity Based Learning
2 Delivery: Communication, Students’ Participation, Students’ Behaviour
Management, Visual Aids, Content		
3 Assessment: Oral Assessment, Written Assessment/Homework
4 Review: Summary
5 Reflection: Lesson Reflection
The TDP is a form that teachers fill up–it is in fact a post-lesson reflection
tool that requires teachers to state his/her objectives and follow-up actions
needed in the following lessons. The reflection exercise should allow teachers
to focus on areas that require enhancement or improvement.		
As an SISC+ officer, I find that going into classrooms has made me aware
that each element of the TCT needs to be translated into recognisable explicit
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Teacher Classroom Acts. Otherwise, teachers are less likely to benefit. We,
therefore, need to be able to explain, elaborate, demonstrate and even coteach. I would like to share an additional instrument that I have developed.
Again, I am sharing this with the hope that it will serve as a useful checklist
for teachers and also my fellow SISC+ officers.
OBSERVATION-COACHING-MENTORING – CLASSROOM ACTS 2015
Classroom Management

Lesson Plan and Development

White/Blackboard- day, date, topic, LO
Cleanliness
Student Seating- traditional, 21st Century,

Teacher Preparedness
Record Book/Lesson Plan-Correctly Written
Lesson Plan = Yearly Plan
Lesson Plan = Lesson Staged = Learning Objectives
Lesson Structure -Set Induction, Introduction,
Consolidation, Application, Closing
Lesson Plan -sequential, continuity, developmental
Lesson Level-students optimum learning potential
(SOLP)

Teacher (T) Classroom Acts

Student (S)

Teacher Interaction, Walkabout, Student Motivation
Teacher-centred or Facilitator
Teacher instructional time, clarity
Teacher staging student interaction - with text,
students, white/blackboard, aids
Teacher writing time on white/blackboard
Teacher question time, type
Teacher check for understanding
Teacher teaching or giving work/practices
Teacher Optimal use of time, text, aids
Teacher focus – skills, content, activity
Teacher efficacy – recognizing teachable moments
of (3Ps – Prepare, Practice, Present)

Student engagement- stop-gap activities (anchor
activities when students are disengaged, e.g.,
while waiting for other students to finish)
Students time on tasks
Students questions- type and time
Student activities- individual, pair, group, whole
class
Student empowered learning or Teacher-directed
learning

Armed with these observation-coaching-mentoring instruments, I have
personally found the experience of going in for classroom observations, a
much more engaging and rewarding experience. The team of SISC+ officers
come from very diverse backgrounds. Some were English Language Excellent
Teachers, others were English Language teachers from schools who came
highly recommended by District Education Offices. There are also those
who have come from teacher training institutes and still others from various
divisions of the Ministry of Education Malaysia.
One area which I feel SISC+ officers may need support, is in developing the
ability to identify nuances of continuity and developmental aspects of the
pedagogical processes, developing a critical eye for recognizing complexities
of the teaching scope within and between the staging of each activity within
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a lesson. Honing one’s skills in order to be able to pick up on teachers’
sensitivities, and developing good interpersonal skills are very important
for SISC+ officers.
As an SISC+ officer, my personal experience has made me realize that
bringing about change requires a variety of strategies, sharing of concrete
teaching-learning materials, creating step by step guides for teaching, and
also leading by the hand to demonstrate and co-teach. The area is vast, the
playing field of creativity rest upon the individual SISC+ officer.

❝Despite the challenges
in supporting these
teachers, improvements in
their classrooms serve as
testament that the creation
of the SISC+ position was
indeed warranted.

❞

I find that supporting young non-option English Language teacher to be
a great challenge. Non-option English Language teachers deserve our
respect because they are going into classes to teach the language with little
knowledge about language teaching. Yet, they try their best and even venture
into conducting activities to get the language across to the students. SISCs+
officers who support these teachers grapple with two areas, namely, ELT
pedagogy and English Language skills. Despite the challenges in supporting
these teachers, improvements in their classrooms serve as testament that the
creation of the SISC+ position was indeed warranted.
What I have shared in this article is based on my personal perspective, and
with respect to my fellow SISCs+ colleagues, I do not claim to represent
them. Personally, I am of the disposition that the creation of the SISCs+
position within the Ministry of Education is timely. I say this based on my
observations for my years as a State English Language Officer. During my
time at the State Education office, I remember suggesting numerous times
that there is a need for in-school resident teacher-trainers. My wishes goes
out to my SISC+ colleagues...keep going as ultimately, it is our children who
will benefit.
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Contextual Learning in the
Classroom
A well-known philanthropist from Ipoh recently sent me a mail lamenting
the poor standard of English exemplified by the following email which he
received from a student:
hi sir it’s me …. sorry for disturbing sir. sir i want to ask sir something.
sir i really need sir’s help. sir if can sir can bank in some of the money
before i further my studies in matriculation.
The extract above shows that the student does have an acceptable level of
English competency. Ignoring the punctuation and capitalization, the sentence
is grammatically correct. However, what is wrong is, it is inappropriate.
This set me thinking that one possible factor that gives rise to the seemingly
“poor” standard of English is not that the user does not have the ability to
use the right vocabulary or grammatical structures, but lacks the skills or
knowledge to use what he or she knows in a context that is acceptable and
appropriate.

English teachers in the classrooms should always remember the core
principles of the communicative approach that is widely advocated in
have the knowledge of
grammar and vocabulary; the Malaysia—the students should have the knowledge of grammar and
students should know how to vocabulary; the students should know how to use what they have learned
use what they have learned
in context; the students should know how to participate in a discourse
in context...
effectively and appropriately.

❝...the students should

❞

The following are some steps that teachers can consider when teaching
English in the classroom:
1

Provide tasks that have a context. For example, what is the point of
asking students to write an essay entitled “My Pet”? Provide a context
instead, such as “You want to enter a competition for the Best Pet Award.
You are to write a short description of your pet in about 200 words.”

2

Describe and explain the contexts to students. For example, instead of
just asking students to write a letter applying for a job, explain to the
students who they are writing to, what potential employers will look
for in a letter and words and sentence structures to use that will impress
potential employers.

3

Tell, describe, explain and teach the learners the function or purpose of
the tasks. For example, students should be taught that when writing a
letter to seek for a job, the task is not merely to use the appropriate words
to write a letter to a potential employer. is the letter must also convince
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the potential employer to shortlist the writer. When students read a text,
what is the purpose in reading it? Teachers should provide some prereading questions for students to seek answers to when reading the
text.
In summary, students will know better how to use what they have learned
when they are taught language items and also given the contexts and usage
of the language items.
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Target Language Versus First
Language: The Dilemma of a
Novice Teacher in the Language
Classroom
“Teaching is the only major occupation of man for which we have not yet
developed tools that make an average person capable of competence and
performance” (Drucker, 2002, p. 64).
I had not realized the actual value of Drucker’s assertion until this year when
I began my career as an English language teacher in a secondary school in
Maran, Pahang. It was only a week into my career that I fully comprehended
the essence of Drucker’s wisdom – indeed, I now believe that no amount
of training can fully prepare the early career teacher for the unpredictable
world of teaching. Among others, one major challenge I faced was the
language barrier that existed between my students which led me to the
following question: Should the target language be used all the time in my
English language classroom?
In my teaching internship, not so long ago, I was constantly advised by my
lecturers to only use English in my ESL classroom. “Never translate,” they
often quipped as “it will only make them dependent on the translation. I
reckon that my knowledgeable and experienced lecturers were echoing
Littlewood (1981, p. 45), who had argued that “learners are likely to remain
unconvinced by our attempts to make them accept the foreign language as
an effective means of satisfying their communicative needs, if we abandon it
ourselves as soon as such needs arise in the immediate classroom situation”.
Hence, as an early career teacher, I was determined to follow their advice to
the T without considering that a multitude of factors would influence my
values and beliefs as an English language teacher in a context where English
was an alien language. I must say that my first classroom experience was
‘shocking’ as I had not prepared myself mentally to face a group of innocent
students who stared at me in oblivion in my class. The words that I had
uttered must have been largely incomprehensible to them – to the extent that
some students had gone into a deep slumber during the lesson.

❝…instead of using the
term “adjectives,” I would
say “words to describe
something”, accompanied by
an example.

❞

Lost and helpless on what to do, I went back to my TESL textbooks and
sought the advice of some of my ex-lecturers. Basically, I discovered my
“shortcoming” which was the fact that I had not taken into account that I was
teaching a class of low level learners, who had very little motivation to learn
English. Hence, I made a concerted attempt to use more basic language in
the classroom. For example, instead of using the term “adjectives”, I would
say “words to describe something”, accompanied by an example. This was
certainly helpful.
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❝There has also been a

behavioral change –with
more students attempting to
communicate in English.

❞

A few weeks later, I had the opportunity to interact with an English language
Teaching Assistant (ETA) from England. He said that he relied on actions
and gestures to communicate basic instructions with his students who
hardly spoke English. According to him, this worked as he had noticed that
his students eventually understood what he was saying. He was convincing
enough and being a person who is open to change, I applied his technique
in my classroom and as time passed I saw some progress in my classroom
communication.
Nevertheless, I must openly admit that I am code-mixing in my classroom to
ensure that my students understand what I am saying. On occasions where
I do this, I stick to two principles reflected in these two questions (Atkinson,
1993, p. 3):
• Can I justify using L1 in the chosen situation?
• Will it help the students more than using English would?”
Slowly but surely, I am learning and developing. I am now able to make apt
decisions in my choice of language to make it accessible to my students. At
the same time, I use Bahasa Malaysia in a selective manner to ensure that
learning is maximized and the lesson aims and objectives are achieved.
I am proud to say that there are fewer blank faces in the classroom. There
has also been a behavioral change–with more students attempting to
communicate in English. Although they are only able to use simple phrases,
what is more important is their genuine interest in English lessons.

❝

Your life as a teacher
begins, the day you realize
you are always a learner

❞

In the final analysis, while the debate regarding the use of the target language
versus the first language in the language classroom continues, I have come
to a conclusion that every classroom is different, and there is no better way
to identify what works for a particular context other than through trial and
error. As an early career English language teacher, I believe that we have to
always be open to learning, because it helps us to develop and become better,
which is reflected in the following quote by Meehan (2010, p. 64),“Your life
as a teacher begins, the day you realize you are always a learner”.
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Meeting English Language
Needs in the Real World: The
Importance of University-Industry
Collaboration
Much has been reported in the mainstream media about Malaysian
university graduates who are not proficient in English. Some of the news
reports are downright shocking. I remember well one such report that
appeared in a leading Malaysian English language newspaper many years
ago. In that report, a senior police officer who was interviewing candidates
for the position of probationary police inspectors was quoted as describing
one candidate from a public university as “pathetic”. The officer claimed
that the candidate could not even correctly pronounce the numbers between
10 and 20 in English. The report appeared to allude to the fact that public
university graduates in general do not have the desired proficiency needed
at the workplace.
I thought it was unfair to make generalisations based on the performance
of one candidate at a job interview. Most people who have attended job
interviews will tell you that it can be a nerve-wrecking experience and this
is especially true for young graduates who are new to the job-interview
experience. However, that news report, in addition to numerous other
reports, is a clear reflection of the concern Malaysians feel about the declining
standard of English in the country.

❝Clearly, more needs to
be done to ensure that
Malaysian graduates are able
to communicate effectively in
English at the workplace.

❞

The many articles, editorials and letters that have been published in our
newspapers about the poor English language skills of fresh graduates
appear to point the finger at our universities. They imply that universities
have failed to adequately prepare graduates with language skills that make
them employable.
It cannot be disputed that many of our graduates are not as proficient in
English as they should be and this is obviously a stumbling block for them
to secure jobs. Clearly, more needs to be done to ensure that Malaysian
graduates are able to communicate effectively in English at the workplace.
Universities find themselves in the undesirable position of having to right
what is wrong in a very short period of time. Many students entering
universities are themselves weak in English. Although students must sit for
the Malaysian University English Test (MUET) as a prerequisite for entering
university degree programmes, the dismal performance of students in the
MUET does not allow most faculties to demand higher achievement bands
from applicants. Only programmes that require students to possess a strong
command of the English language such as Law or TESL set higher MUET
band requirements.
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Once at university, students are required to take several English language
courses to help them develop their English language skills. Despite the best
must look at ways of
intentions to help students improve their proficiency, universities appear to
becoming part of the
solution rather than merely
be failing. At least this is the picture that is often painted by the media. The
complaining about the quality question before us then is what else can be done to ensure that university
of graduates.
graduates are proficient in English?

❝People in the industry

❞

I believe the answer lies with the employers and trades groups who are most
vocal in expressing their concern about the poor English language skills of
Malaysian university graduates. In my opinion, people in the industry must
take on a more proactive role in supporting university initiatives targeted at
improving the English language skills of their students. Simply put, people
in the industry must look at ways of becoming part of the solution rather
than merely complaining about the quality of graduates.
English courses at universities typically fall into two broad areas. First,
academic English courses are offered to help students develop skills that
they need for academic purposes such as listening to lectures, participating
in class discussions and writing term papers. Second, courses that focus
on English for Occupational Purposes (EOP) are offered with the aim of
preparing students for communication at the workplace. Students are trained
to participate in formal and informal meetings, write reports and make oral
presentations. I believe people in the industry can contribute a great deal in
developing EOP courses that truly meet real world needs. English language
instructors often find themselves relying a great deal on textbooks and the
Internet for materials to teach students about workplace communication.
The problem is that not everything in textbooks or on the Internet reflects
the latest communication trends at the workplace.

❝In order to ensure that
the English language
courses at university are
gearing students for the
current workplace needs,
academics must be given
the opportunity to gather
information from the
industry.

❞

In order to ensure that the English language courses at university are
gearing students for the current workplace needs, academics must be given
the opportunity to gather information from the industry. Through research
carried out in various industries, academics would be in a better position
to design and develop EOP courses that meet real world needs. However,
getting the cooperation of industry players is a major challenge. Industries
are often reluctant to allow academics into their premises to conduct research.
There are fears that confidential information will be compromised when
academics are allowed to sit in at meetings or when they are allowed to read
workplace documents such as reports and letters. However, without such
access, there is no real way of telling if EOP courses are doing what they are
supposed to do.
Another area where industries should play a more responsible role is in
offering well-structured internship programmes. An internship programme
is an excellent opportunity for university graduates to learn about what goes
on in the working world, and it is an opportunity for industries to take future
employees under their wings and train them well. I believe an internship
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programme should be made compulsory for all university students as it can
help graduates develop their confidence and skills needed to make them
more marketable.

❝To ensure that the
internship experience is
more meaningful, a proper
curriculum should be
developed in collaboration
with industry players.

❞

Unfortunately, many Malaysian companies see interns as people who are
there to help them with menial tasks. At the end of internship programmes,
students often complain that they have learnt little and have not had the
opportunity to develop their workplace communication skills. To ensure that
the internship experience is more meaningful, a proper curriculum should
be developed in collaboration with industry players and the development of
English language skills must feature prominently.
In conclusion, I believe that university-industry collaboration is necessary
to ensure that our graduates meet workplace demands. Allowing academics
access to organisations so that they may carry out research on workplace
communication is important. This is because such research will lead to the
development of English language courses that meet real world needs. Also,
I believe the time is right for a comprehensive internship programme that
will see academics and people in the industry working together to ensure
that graduates are ready for the demands of the 21st century workplace. This
includes, of course, the ability of graduates to communicate effectively in the
English language.
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Musings on Teaching in the
Digital Age
“If we allow the students to bring their smart phones or digital devices
into the classrooms, they will not be interested in the lesson anymore,
they will be distracted in playing with their devices, and the teacher will
lose control over the class.”
The quote above seems to be representative of the general voices of teachers
whom I have interacted with these past few years. The teachers were sceptical
about whether their students would use their devices for learning in class,
and whether they as teachers, were technologically savvy enough to teach
them using these devices. Some of them felt that if they could go through
their education without technology, so can their students. I used to echo all
these concerns until I came to realize that what caused my scepticism was
my own ignorance of how much technology can do, and how important
technology has become in the lives of my students.
According to a report by Pew Research Center (Lenhart, 2015) in the U.S.,
92 per cent of teens (between the age of 13 and 17) go online daily, and
this includes 24 per cent who report going online “almost constantly”. An
alarming 56 per cent of these teens go online several times a day while 12
per cent report going online once a day. Although we do not have the exact
figure on teens’ online usage in Malaysia, this report affirms the fact of the
growing needs and importance of smart phones, digital devices and online
usage among our young people.

As teachers, we cannot continue to assume a make-belief world where
technology does not exist for our students. If we allow ourselves to be
past rather than the hope of
contented with conducting teaching in ways we have been taught before,
creating the future dominates
we might become irrelevant to our students. More seriously, we might even
the minds of those who
deprive our students of the opportunity to explore, learn and master new
control the teaching of the
literacies that are important for them and their future. As Bertrand Russell
young.
(1872-1970) once observed, “The wish to preserve the past rather than the
hope of creating the future dominates the minds of those who control the
teaching of the young”. Today in this digital age, have we progressed better
as teachers or are we still guilty as charged?

❝The wish to preserve the

❞

I remember when I was conducting a study on classroom writing practices,
a student said to me,
“Actually, we don’t really need to learn all this knowledge from
the teacher in class. I can google for the knowledge I like, and
more new knowledge. Like writing a report, I can just google for
samples or templates. What we really need is the teacher to teach
us how to search, choose the sample and which is the best one.”
What the student said in these few sentences conveys to me the expectations
and the needs of students in the 21st century. The students do not seem to
need teachers who see themselves as tools to impart knowledge. Rather, they
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❝New technologies keep
emerging, and students’
characteristics and needs
keep evolving.

❞

need teachers who could guide and advice them in areas deemed important
to them. In this case, for example, the students would appreciate better if the
teacher can guide them in the selection of appropriate information.
As I took a closer look at these young people, I realized that I had to change.
Technologically, many of them are far better equipped with the knowledge
and skills in using mobile apps and surfing online. They know how to access
to information faster, and they are fearless in trying out new experiences
and apps online. Who am I to disregard such abilities in them when I have
so much to learn about technology? I may not be as techno-savvy as my
students but I can certainly start learning.
As teachers, we tend to think we must know all before we are able to teach.
Yet, what makes the know-all package for teaching has taken on a different
meaning as time passes. For example, Koehler and Mishra (2009) proposes
the TPACK framework that sees content, pedagogy and technology as the
core components of knowledge while at the same time, acknowledges the
importance of being aware of the relationships between and among the core
components. New technologies keep emerging, and students’ characteristics
and needs keep evolving. In truth, this simply means that teachers can
never achieve the state of knowing it all. So why should we insist in playing
the role of know-all to students? Does our know-all attitude come from
knowing which part of the syllabus to cover and what grades they to score
in examinations? What rights do we have in deciding what students should
learn, and how they should learn, when we are still trying to make sense of
the world we are in? And finally, I question myself as to who am I to keep
telling them what they need (to learn) for their future when the future that
awaits them is full of uncertainties?

❝Refusing to acknowledge
the students’ needs and
failing to make the
necessary changes will
make us and our teaching
obsolete.

❞

I see these questions arise as a result of contradictions between the students’
needs and the teachers’ inability to adapt or unwillingness to change. How
should we resolve these contradictions? Perhaps the answer lies in the
wisdom of Paolo Freire’s (1921-1997) words, “Education must begin with the
solution of the teacher-student contradiction, by reconciling the poles of the
contradiction so that both are simultaneously teachers and students.” When
the line between the teachers and the students gets less distinct, and the roles
of teaching and learning get to exchange dynamically, meaningful education
begins. Refusing to acknowledge the students’ needs and failing to make the
necessary changes will make us and our teaching obsolete. As asserted by Sir
Arthur Clarke (1917-2008), “Any teacher who can be replaced by a machine
should be!” That requires further musings in the future.
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